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.INTRODUCTION 
Purpose of the study. In recent years there 
has been a considerable amount or discussion on the 
value of employing local history materials in the 
teaching of American history. 
Many of the leading educators suggest that a 
closer relationship between national history and the 
local story can enrich the study of the nation's 
growth and make history, as a subject, more appealing 
and alive. Johnson, in emphasizing this point, says: 
Any local past properly realized not only con-
tributes in a general way to a feeling of reality 
in dealing with the larger past, but supplies 
specific elements for reconstructing the larger 
past.l/ 
The major aim of this study, then, is to con-
struct a series of local history materials for use in 
a secondary school course in Ame r ican history. These 
materials will include suggested student activities, 
readings, thought questions, and test items. 
l 
.Henry Johnson, Teaching of American History 
{New York: Macmillan Company, l929T, p. 203. 
It is the contention of the writer that these 
materials will aid the teach er to make t h e study of 
' American history more enjoyable for both the student 
and himself. Furthermore, the use of a local per-
spective in viewing American history can bring about 
more meaning and can help satisfy the students' wonder-
ment about the values of studying this subject. A 
method of local approach can also facilitate the never-
ending efforts of the teacher to arouse and sustain 
pupil interest in subject matter. 
In discussing the matter of arousing pupil 
interest in history, Peterson says: 
The study of local history in any state clearly 
affords a rich opportunity for tea.chers of the 
social studies to become more effective and inter-
esting instructors, and in harmonizing and vita-
lizing the American scene through the application 
of local, state, and re gional illustration they 
will doubtless strike a spark, not only in the 
pupil but also in the parents of young America. 
The value of becoming familiar with the local scene 
can scarcely be over emphasized.2/ 
Therefore, with these considerations in mind, 
this study has been undertaken. The compilation of 
local history materials has been prepared for the 
y 
William J. Peterson, 11 The Use of Local 
History as a Tool in Studying American History, 11 in 
Ruth West, editor, Utilization of Community Resources 
in the Social Studies, Ninth Yearbook of the National 
Council for the Social Studies {Washington, D.C.: The 
National Council, 1938), p . 110. 
2 
town of Weymouth, Massachusetts, in the hope that the 
Social Studies Department of the school system can 
find use for some of the materials contained herein. 
Importance of the study. It too often is the 
case that students of American history look upon this 
subject as a necessary evil to be studied because of 
school requirements. Unfortunately, this undesirable 
attitude has been fostered by the flagrant organiza-
tion of history courses that base most of their learn-
ing activity on rote memorization of seemingly unim-
portant facts. In other cases, events studied have no 
apparent relationship to the students' surroundings or 
experiences. It is almost unanimously a greed that 
such learning situations are not conducive to the more 
intrinsic aims of modern educational philosophy or 
practice. On the matter of distance between the stu-
dents' background and the subject matter studied, Horn 
says: 
The failure to utilize the available resources 
of the local community may make the life of other 
times and places seem more foreign to the students' 
interest and experiences than it really is.~ 
u Ernest Horn, Methods of Instruction in the 
Social Studies, (New York: Charles Scribner'sSons, 
193 7), p. 13 0. 
3 
There is also the £actor o£ the utilitarian 
values o£ well taught and well learned history too 
o£ten neglected, sometimes purposely. It should be 
the outcome of every American history course to have 
trained students, in part, for critical and objective 
analysis of trends, developments, and relationships as 
well as having given them the story of their nation's 
growth. 
To accomplish this desirable objective requires 
a great deal of ef£ort and high-calibre planning on 
the teacher's part. This is often the reason for 
little effort to utilize this qualitative type of edu-
cational methodology. Of course, there are, in many 
cases, such factors as heavy teaching loads or lack of 
practical instructional aids which greatly limit the 
application of the local history technique. But, in 
any case, this is the type of learning that present-
day history courses must produce. 
4/ 
Olsen- contends that we are entering a new and 
dynamic social era which demands a critical review 
v 
Edward G. Olsen, and others, School and Com-
munity, ( New York: Prentice Hall Inc., 1945),-p: ~ 
5 
of our teaching methods and subject matter. He suggests 
that revision must be made where incompatibility exists 
between indisputable fact and the information dispersed 
by our schools. 
The tempo of the times demands that students 
become less imbued with valueless information and 
become more endowed with the type of learning which can 
serve to guide their later activities into channels of 
worthy social behavior. 
There is an important place for the study of 
local history in the needed reformation of education. 
' The happenings of today are greatly the outgrowths of 
past events in this nation's history. To work out the 
solutions for today's social p roblems, the social 
scientist must increasingly delve into the past to seek 
out causation. The student must also understand the 
past if he is to have insight into the happenings of 
the present, and the exp lanation of the past becomes 
the duty of the social studies, particularly history. 
It is generally a greed that a local history 
focal point is a fairly successful method of arousing 
student interest and making history study more inviting. 
It g oes deeper than just that. A nation's interna l his-
tory is simply the story of all the sections that together 
make up the larger unit which we call a nation. Each com-
p onent part of the nation has its affect, great or small, 
on the nation as a whole; and each section is also recipro-
cally affected by the nation as a whole. By utilizing a 
local history approach, this reciprocity can be readily 
illustrated to the student who can be made aware that the 
growth of his community is, in reality, a minute example 
of the nation's growth. Olsen indirectly suggests this 
same philosophy when he states: 
The class will better understand its own back-
ground and take greater pride in its achievements 
if it understands how the social, political and 
economic conditions of the co~munity have developed.~ 
Through local study the student learns of the nature 
and origin of community institutions, customs, and society 
in general which heretofore he has taken for granted. The 
student also discovers that the p rocesses by which the 
various aspects of the community have developed are not 
so different as t h ose of the nation as a whole. 
5/ 
- Edward G. Olsen, School and Community Programs, 
(New York: Prentice Hall Inc., 1949T, p. 87. 
Equipped with this type of knowledge, the student 
is now better prepared for the study of American history. 
He can translate events studied into concrete segments of 
his experience, knowledge and surroundings. History has 
more meaning and can be made as exciting as the best 
written fiction because it seems more true to life. This 
is the type of history instruction that is sorely needed, 
a history which still tells the story of America and yet 
trains students in the best use of their reasoning powers. 
The method of studying a nation's history through 
a local history perspective is not limited to just a few 
sections unusually steeped in local history. It is the 
belief of many leading educators t hat every community has 
some local history that can serve to enrich instruction 
in American history courses. 
Olsen supp orts t h is attitude and states, 11 The y 
use of local history is possible everywhere.n In light 
of this opinion, it behooves the teacher of history to 
make a concerted effort to gain all the usable history of 
that particular locality. 
6/ 
Ibid., p. 87. 
Another important aspect of utilizing local 
history materials is that interest in community study 
beyond the limits of classroom requirements may result 
from introducing local color into the course. While 
this may happen indirectly, the wise teacher can well 
utilize this technique for a dual purpose. The original 
purpose, already mentioned, is to add color to the 
course. The second purpose is to motivate students to 
take pride in their community through the use of local 
21 history. Of this type of teach ing, Olsen believes 
that this second purpose also aids the student in 
attaining an increased understanding of his comrnunity 
which has a definite carry-over value in his study of 
American history. 
Aldrich also believes that there is value in 
encourag ing corn.r'Tiunity study. He states, 11 We must 
develop a sensitivity to the community--its forces, 
a gencies, activities--which will affect our thinking 
8/ 
and acting in school and out. 11 -
- Ibid. , p • 8 7. 
s;--
- Julian c. Aldrich, 11 The Teacher Explores the 
Community," in West, Utilization of Community Resources 
in the Social Studies, p. 16. 
8 
There is another important responsibility that 
local history study can help fulfill. Today, the trend 
in historical study and research seems to be increas-
ingly turning to an international emphasis. World his-
tory courses and the number of students studying for-
eign relations are continually increasing. There is a 
definite need for this type of history slant. The 
ch aotic conditions of the post-war era necessitate a 
determined effort on everyone's part to understand his 
fellow men the world over. From understanding of one 
another, there is a better chance that mutual respect 
and confidence wili come about and a foundation for 
world peace can be laid. 
In this important mission, well organized world 
history courses can play a very important role. How-
ever, as important as the demand for world history 
study is, we must not let it work to the detriment of 
our national or local history study. The reason for 
this, other than that of instilling in students a 
healthy respect for the nation, should be self-evident. 
As we have seen, a nation's history is the complete 
story of all its component parts. Similarly, then, the 
world's history is the aggre gate tale of all its nation's 
9 
histories. 
It is generally a greed that a true understand-
ing of' one's conm1unity adds greater meaning to the 
study of' American history and facilitates the task of' 
understanding what one studies. Th~s f'acility of' study 
carries over to a study of' world history. An adequate 
understanding of' one's ovm country, then, is needed 
bef'ore any person can attempt a detailed study of' the 
rest of' the world. 
American history, well taught and well learned, 
can serve as a valid point of' departure f'or world study. 
It can also serve as a somewhat objective standard f'or 
comparative measurement of' developments within America 
as opposed to European nations, and the relationships 
involved, if' any. 
Furthermore, many of' the great problems of' inter-
national scope can be discussed and understood in the 
conf'ines of' local problems of' a similar but smaller 
nature. In discussing t h is matter, McClosky says, "The 
history of' local community problems, as related to large 
national or international historical developments, is 
10 
9/ 
fascinating and profitable history for many students. 11 -
There is always the danger of oversimplification to be 
guarded against in drawing such analogies. However, a 
well informed teacher who carefully plans a lesson 
where such comparisons are made can reduce this danger 
to the barest possibility ·of its occurring. 
The local history approach method also has another 
important ramification. It is inevitable that the utiliz-
ation of the local history technique will initiate com-
munity study through reading, student activities, and 
field trips. The values of community study to learning 
activity are apparent to all students of education. 
Aldrich points out, 11 The community should be the 
laboratory in which the children in the school learn, 
only in this way can the greatest e ducational gain be !Q/ ' 
g iven." Closely allied with this statement is one ot: 
9/ 
-Gordon McClosky, uThe Use of Community Resources, 11 
in Edward Krug and G. Lester Anderson, editors, Adorting 
Instruction in the Social Studies to Individual Dif ererices, 
Fifteenth Yearbook of the National Council for the Social 
Studies (Washington, D.C.: The National Council, 1944), 
p. 119 
!Q/ 
Aldrich,~· cit., p. 23. 
========~============================================================~12======= 
Quillen's, 11 The community offers a matrix within which 
all the activities of the school can be given meaning 
and through which all valid objectives of education can 
g/ 
be promoted." This inevitability of community study 
is desirable because of its influence on in-school and 
out-of-school growth. 
Cormnunity study by students of a course employing 
the local history technique also serves other valuable 
purposes. In the first place, a well organized plan .of 
comraunity study is a very definite public relations 
function. A corrununity that is made aware of the fact 
that its schools deem it important enough to be studied 
will become a little more than curious about the edu-
eating going on within the schools. If the community 
members are impressed by what they find, their curiosity 
can well blossom into genuine interest. Secondly, and 
closely related to the point above, this interest' will 
develop into the type of cooperation between school and 
community that enhances a favorable attitude toward 
modern educational endeavors. 
11/ 
-I. James Quillen, " Education for Democratic Living,n 
in West, Utilization of Community Resources in the Social 
Studies, p. 11. 
I 
========4=============================~~==========================~113======= 
Another important aim of modern education can, in 
part, be attained by conrrnunity study. The matter of 
individual differences and the attempts to deal with 
t h em can be helped greatly by conwunity study. The 
means by which this is made possible is best expressed 
by McClosky when he informs the reader: 
One great advantage of the community-centered 
social science program is that such a program finds 
opportunities for even the most dull to mak e some 
socially worth while use of wh a tever talents t h ey 
possess.~ 
These claims must, however, be assumed as possi-
bilities and not definite guarantees as must any other 
claims for local history instruction previously pre-
sented in this paper. 
The values of employing local history materials 
are many. Some of the most import ant have been pointed 
out in .the preceding p a ges. However, as mentioned 
heretofore, these altruistic educational ends will not 
necessarily follow automatically because local history 
techniques are employed. Unfortunately, there are limits 
to the use of local history, and these must be understood 
by the teach er intending to add local color to an Ameri-
12/ 
-- McClosky, op. cit., p. 114. 
can hist ory course. 
In the first place, the danger of propagating 
provincialism must be guarded a gainst. Both Cook and 
lY I 1:±f 
Olsen, and Hartwig warn that the study of local 
history must guard a gainst the instilling of provinci-
alism i n the minds of our youth in an era when inter-
national and intranational unity is so needed. This 
danger is all too real because the nature of youth even 
u p until maturity is n a rcissistically inclined as 
re gards s J lf and locale. It most certainly is not the 
objective r f the history teach er to enforce this per-
sonality trait of an already e gocentric American youth. 
Thils presents the knotty problem of determining 
just how much emphasis to place on a local history 
approach. 1 It is the writer 1 s contention that a safe 
rule to follow in using local h istory is to remember 
that, firs l of all, the history course is primarily con-
cerned with the story of the nation and secondly, the 
Of 101 cal n' l·story l·s an study instructional aid to make 
.I 
13/1 
' - Lloyd A. Cook and Edward G. Olsen, "School a nd . 
Community , 1' Encyclopedia of Educational · Research, Revised 
Edition ( Ne w York: The Macmillan Company, 19 50), p. 1078. M/ . 
· - Caroline E . Hartwig, 11 Use of Local, State and 
Regional Rysourc es," in .Richard .E . Thursfield, editor, The 
Study and Teaching of American History, Seventeenth Year-
book of the National Council for the Social Studies, 
(Washington, D.C.: The National Council, 1946), p. 347. 
the history course more meaningful. Keeping this 
objective uppermost in mind can help the teacher success-
fully avoid the propagation of the attitude 11 my town, 
right or wrong'' on the student's part. 
Another important limit to local history study is 
the element of time. Frequently, teachers find it diffi-
cult to adequately present the materials of a history 
course in the time allotted them. This problem is then 
magnified when the decision to use local history materi-
als as aids to instruction is made. The problem now 
revolves around the question if the added subject matter 
enriches the course enough to justify its usage. If 
the values to be obtained do outweigh the extra eff ort, 
the teacher must decide how much local color to include 
in the course. In respect to the limitation of time for 
instruction, the teacher will find that integration of 
local and national history will be f a cilitated by a con-
stant a wareness t h at the local materials are supplementary 
in nature only. Therefore, local color must only be 
utilized when it will aid instruction in some aspect of 
American history. 
A third limitation is the matter of introduction 
of local materials into the subject matter. A teacher 
15 
I I 
'~1===============~1 1~6 ~-1, : -
must be viligant so that in his introduction he does not 
. !J 
II 
convey the impression of entirely re-arranging the con-
i 
tents of the course. Moreover, it certainly must not 
appear that a course in local history is being offered 
with American history materials as supplementary. 
This caution may seem exaggerated, but too much 
emphasis on local history will defeat the original pur-
pose of adding the local color and will only confuse the 
students. The teacher who decides to use the local his-
tory approach must also realize that careful introduc-
tion is a re quirement to insure eventual success with the 
techni que. Therefore, it is suggested that the intro-
duction of local materials into the course g o slowly and 
only after considerable reflection on the worthiness of 
the materials selected. 
The matter of introduction and usage now brings 
up another important limitation---selection. There are 
many facts about a locality that are interesting, 
informative, and hlli~orous, but are not germane to the pur-
poses of using local history matter in studying American 
history. From the onset, the teacher must decide which 
facts about a locality are incidental and which can be 
helpful in the b roa der study of the nation. A maze of 
unsifted facts is another pitfall to successful use of 
local materials. This separation of the trivial from 
the i mp ortant necessitates well organized subject matter 
of t h e main history course. If the course is organized 
into comprehensive units based upon logical periods, 
even ts, and developments in the history of the United 
States, the teacher has a genuine basis for selecting 
the most valuable local materials. In this manner, the 
inte gration of local and national history is accomp lished 
with ease, and only those parts of the local story that 
are applicable are selected. 
The next, and most important limitation, is the 
teach er himself. The success of this type of history 
teach ing rests in the ability of the teacher. He must 
be well trained in educational methods, we ll informed, 
and very apt in subject matter organization. Of t h ese 
three requirements, the second is most imp ortant. The 
teach er who is not well informed will do a poor job of 
instruction and a poorer job of trying to add local color. 
The use of the local history techni que demands an 
intuitive knowledge of one's field of instruction. If 
t h is is the case, t h en the other t wo requirements, in 
most cases, will simultaneously meet~ The well informed 
teacher is usually the well trained teacher and a master 
of organization. It is apparent, then, that the teacher 
WhO is QDinformed cannot expect to master instructional 
aids if he is not familiar with the subject matter that 
these aids intend to enhance. 
The foregoing materials in this section have been 
included to illustrate the motivating factors basic to 
this study. Having explained and discussed the objectives 
of this study, it is this person's belief that its 
importance has been established. 
In summing up the reasons for the importance of 
the study, it must be stated that, while the values of 
local history study are known to many, too few are taking 
advantage of them. Some of the reasons for this apathy 
have been menti oned before, yet there is no reason great 
enough to justify·absolute refusal to try the local his-
tory method. Peterson realizes this when he states, 11 The 
use of local history as a point of departure for the study 
of various phases of American history has been too little 
15/ 
appreciated by teachers of the social studies."--
15/ 
--Peterson, ££• cit., p. 101. 
18 
19 
16/ 
Wesley,-- also, suggests much the same idea when 
he informs the reader that many teachers pass by instruc-
tion materials right at hand that could improve the 
quality of their teaching. It is in the light of this 
shameful neglect to use a dynamic teaching technique as 
well as the other reasons listed that the writer has been 
motivated to do this study. 
Method of _procedure in t his study. The compila-
tion of local materials on Weymouth contained in this 
paper is of a rather original nature. There has been no 
previous work of this exact nature. This collection of 
local history materials has been based on the writer's 
judgment and the available materials at hand. 
Inasmuch as there was no mode l on which to base 
t h is study, two main sources of data have been utilized. 
The first source has been all the available history on 
the town of We~nouth as gathered from town libraries, 
historical groups, the Weymouth Historical Society, news-
papers, and town citizens. The second major source of data 
16/ 
---Edgar B. Wesley, Teaching the Social Studies 
(Boston: D. c. Heath and Company, 1942), 652 pp. 
II 
II 
120 
has been a complete outline of Weymouth's secondary courses 
in American history which was prepared and generously 
donated by Mr. John Francis Martin, teacher of American 
history in Weymouth High School. Armed with these two 
principal sources of information, an attempt has been made 
to formulate a workable compilation of integrated national 
and local history. 
The organization of these materials is based on 
the premise that the local history is entirely supple-
mentary to the organization of the course in American h is-
tory. Therefore, neither the materials nor the emphasis 
of the donated outline has been altered in any way. In 
essence, the materials organized in this paper simply 
offer the teacher means of varying instruction at his 
discretion. It is this factor of teacher choice that 
makes this presentation of integrated history more designed 
for the teach er's usage than the pupil's. 
The materials have been so arrang ed as to make it 
possible for the teacher to select any or all of them to 
aid him in his teaching of American history. The entire 
organization of these proposed local history materials will 
coincide with the unit organization of the secondary American 
history course of the Weymouth schools. In this manner, it 
is hoped that the local history or Weymouth can be so 
divided as to genuinely aid in the teaching of American 
history in Weymouth secondary schools. 
Although this compilation or materials is primar-
ily for the teacher's use, it will be so organized that 
the teacher may select and duplicate any part in its 
orig inal form, enabling the teacher to distribute copies 
to the students. In this manner, t h ese materials can aid 
the teacher in making assignments or directing students' 
projects, as well as supplementing classroom instruction. 
These materials, as mentioned before, consist or 
suggested local history readings, student activities, 
thought questions, and test items. The selections . incorp-
orated under the suggested readings activity in each unit 
will consist or selected readings in books and manuscripts 
and will be arranged either chronolog ically or topically, 
depending upon the unit in American history they are 
intended to supplement. 
The books and manuscripts from which these reading s 
have been chosen are, for the most part, available in 
local libraries. In each reference cited, the information 
on the pages germane to the unit has been carefully indi-
I 
' cated, and the teacher desirous or procuring any of these 
II 
., 
!! ====================#=== 
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books for the school library will also find the publisher 
and date of publication listed. The values of supple-
mentary reading are many, but t h e over-zealous teach er 
must be c a reful not to assign too much of this typ e of 
reading . If t h ese reading s become over-bearing obligations, 
then all the values of supplementary reading are lost. 
The section of suggested activities is the most 
important phase of each unit. It is here t h at the value 
of learning by doing can be injected into learning activity. 
Fowler, in discussing the practical and educational values 
of student activities in studying history, says: 
The study of any historical p eriod presents the 
fundamental difficulty of making it real. The memor-
izing of facts is more diff i cult than valuable. But 
the visualization of the life of one epoch in terms 
of anoth er requires, above all, imagination stimu-
l a ted by vivid materials. And, of course, a stimu-
lated imag ination must e xpress itself, hence the 
importance of p lanned activities.!2/ 
However, student activities will be only as sue-
cessful as the planning preceding them. After the plan-
ning has been done, the matter of direction comes forth, 
and it is here that the importa nce of the teach er becomes 
1:1/ 
I 
I 
I 
" 
II 
I' ,j 
jl 
I 
II 
I 
II 
j. 
I 
I 
I 
I 
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I 
P. Fowler, c. M. Buckles, and R. M. Perdew, 
11 The Activities Program in Its Relation to the Social Studies 11 
R. 0. Hughes, editor, Elements of the Social Studies Program, 11 
Sixth Yearbook of t he National Council for the Social Studies 
(Washington, D.C.: The National Council, 1936), p. 165. J 
I 
apparent. Carr emphasizes this when he states, re.ferring 
to pupil activity: 
In accord with this conception the teacher's 
responsibility becomes the selection, stimulation, 
assi gnment, and direction o.f speci.fic activities in 
which pup ils enga ge as a means to the end o.f knowledge, 
understanding, and skill.!§/ 
!V 
Mason is in .favor o.f increased student activi-
ties but also .feels that a simultaneous increase in advance 
planning must also occur. He believes that too many o.f 
our present student activities, especially e x cursions, are 
conducted solely .for the sake o.f variety in cla ssroom 
activity and are too o.ften dismal .failures. 
There.fore, the teacher who seeks the real educa-
tional bene.fits o.f s tudent activities, must be aware o.f 
the limitations o.f learning by doing . As in the suggested 
readings, t h ese supplementary suggested activities must 
not be .so overworked that t h ey de.feat their own purp oses. 
Because o.f t h eir supp lementary n a ture, Horn warns: 
1si 
- Edwin R. Carr, Ed gar B. Wesley, and Wilbur F. 
Murra, "Social Studies," Encyclopedia o.f Educational 
Research, Revised Edition, 1950, p. 1231. 
IV 
Eldon w. Mason, " Making School Excursions Worth-
while," in Ruth West, Utilization o.f Community Resources 
in the Social Stud ies, p. 417. 
2 
Each activity should contribute directly to the 
understanding of some import ant aspe ct or process 
of social life; that i .s, it should b e strictly sub-
ordinated to the import ant concep ts that mak e up the 
curriculum in the social studies.20/ 
The thought questions included in each unit are 
designed to stimula te think ing about local history and 
its relat i onship to national history. These qu e stions 
can b e used for a s signment purposes wherein the student 
subn1its written answers to the questions. Another use of 
these questions, and a better one than written assignments, 
is for purposes of facilitating d iscussion. It is also 
hoped t hat this type of question will stimula te t h e stu-
dents to ma ke use of the references listed in e a ch unit. 
Th e questions will be problema tical in nature requiring 
both the use of re£e rence ma t eria l and thought on the 
student's part to find the answers. It is not a dvis able 
to assign all the qu e stions in a unit as completion of 
all qu e stions by each member of a class would be subject-
ing students to an arduous task far beyond the re quire-
ments of ordinary learning activity. 
20/ 
-- Ernest Horn, Meth ods of Instruction in t h e Social 
Studies (Nevv York: Charles Scribner f s Sons, 193 7)-;-I). 417. 
2 
The last type of materia ls to be found in this com-
pilation of local history materia ls is suggested test items 
of the objective type vv-hich will, b y no means, be an 
exhaustive listing of the testing that may be done per unit. 
In re a lity, they will be samples only and must be considered 
as such. 
If a teacher is to build a test which includes local 
history test items, he must first be definitely assured 
the class has acquainted itself with the information on 
which they are being tested. Secondly, he must remember 
that any local color introduced into his history courses 
is supplementary only, and that the prop ortion of test 
items on local history must not exceed the supp lementary 
nature of the local history ma terials used. Furthermore, 
the local history test items must b e a r a direct relation-
ship to the subject mat ter of the American history course 
under e xamination. 
As already mentioned, these ma terials are merely 
suggestive in nature. It is not claimed that these are 
the only or the best available materials. However, they 
are compiled in the hop e that t h ey may serve as the inspir-
ation for the accumulation of more and better materials to 
be utilized for instructional purposes. 
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The remainder of this thesis will be divided into 
units of local history materials. In each unit, the 
materials previously described will be incorporated in 
the same order that they were discussed. The number and 
variety of the material per unit will dep end upon the 
' importance of subject matter being studied in that particu-
lar unit. The arrang ement of the secondary American his-
tory course of the Weymouth sch ool system will serve as 
the criterion of organizing the local history units. 
In each local history unit, the introduction will 
consist of t wo overviews. The first one will be the over-
view directly quoted from the course in American history 
for that unit. The second overview will consist of a 
brief general description of Weymouth during the period 
under discussion and must not be r e garded as a balanced 
historical accounting. 
In essence, the p urpose of the overview is to estab-
lish a tie between the national and local scenes. Frillow-
ing t h ese overviews will b e a listing of supplementary 
materials. 
Thus the purposes and importance of this study have 
been made appa rent, a nd it is hoped that t h e units that 
follow will provide the evidence and the method by which 
t h ey may be realized. The values for both teacher and 
student to be gained through local history study have been 
repea tedly emphasized in this intr0duction. It is vitally 
important that the history teacher remember, a b ove all, 
that his grea test job is to make the past seem real. In 
endeavoring to fulfill this objective, the teacher can 
effectively use local history as a means to this end. Of 
this, Henry Johnson says: 
However history may be conceived, and whatever may 
be the aims set up for historical instruction, the 
fundamental condition of making history effective in 
the classroom is to invest t h e . past with an air of 
reality.21/ 
21/ 
-- Henry Johnson, Teach ing of American History, p. 202 
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UNIT I 
1600 - 1783 
Unit overview from Weymouth school's secondary 
AJ!l.ericB:E_ £1.j.storx. course. "United States history has had 
its be ginning in Europe, and America rightfully h as been 
called the child of Europe. Nations sent out wave after 
wave of discoverers in a race for colonial supremacy. 
Wben their path s crossed, war resulted. Eventually 
Eng land dominated the colonial activities of North 
America and when Georg e III attempted to bring the thir-
teen colonies of the Atlantic Seaboard under h is strict 
re gulation they revolted and won their independence." 
Overview of Weymouth' ~ history in this Eeriod: 
The early part of the seventeenth ce~tury was an era of 
repeated attempts at colonization ' of the new world. 
England, taking the lead, h ad b y . 1620 establish ed two 
colonies of sufficient strength to combat and overc ome 
the ri gors of settling a new land. Having proved that a 
colony under g ood leadership and a develop ing economic 
system could survive interest in expansion and develop-
ment of the new terr i tory be gan to grow. 
I 
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As early as 1614, Captain John Smith of the Vir-
ginia colony explored the northern region of the Virginia 
grant and named it New England. During this expedition, 
Captain Smith mapped what is now Boston Harbor and 
described what is now Weymouth Bay. Although this expe-
dition took place almost twenty years prior to the first 
attempt at settling Weymouth, it had a great influence 
on the decision to settle there. 
11 Weymouth in this country was the first perma-
nent settlement in Boston Harbor and is the second oldest 
town in Massachusetts, antedating Boston by at least six 
years and, next to Plymouth is the oldest colony in the 
• 1/ 
state."-
Weymouth's claim to this historical significance 
is mostly due to one man, Thomas Weston. Weston was a 
merchant of London whose importance in overseas ventures 
became apparent in his efforts to get the Pilgrims to 
the new world. When the Pilgrims could not come to sat-
isfactory terms with either the Virginia Company or the 
Merchants Adventure Company, vVeston practically financed 
their expedition to Plymouth where they founded the 
second permanent English settlement in the new world. 
Towns of New England and Old England (Boston: 
Issued by the State Street Trust, 1921), II., p. 207. 
Weston was a man more interested in financial gain 
than religion, and soon found that his arrangement with 
the Plymouth group was not resulting in the profits he 
had expected from that venture. Therefore, in 1621 he 
severed his connection with the Pilgrims. He then began 
to lay plans for a settlement of his own in the area or 
New England. He had gained knowledge of t h is region by 
studying maps drawn by Captain John Smith during the 
expeditionary voyage of 1614. 
INeston purchased a ship named ttsparrow" and after 
outfitting it, had it set sail for America. The purposes 
of this voyage were t wofold: First, the ship was to 
engage in fishing and trade to net a profit for Weston; 
and secondly, to look for a site suitable for the type 
of settlement he had in mind. 
This ship arrived of f t h e coast of Maine early in 
1622, and t he crew set out to ca tch a cargo of fish. 
Meanwhile, ten of the expedition's members set sail in 
an open boat in search of a desirable site for Weston's 
proposed colony. After a treacherous coastwise voyage, 
the explorers entered and explored the vicinity of 
Massachusetts Bay. Because of its sheltered locality and 
the scarcity of Indians, the party decided upon a site 
which the Indians called "Wessagusset." 
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The report of this desirable location moved Weston 
to secure from the Crown a grant of 6,000 acres in the 
Massachusetts Bay area upon which to establish a planta-
tion. He then purchased two large vessels, the "Charity" 
and the ''Swan, 11 to carry his expedition to the shores of 
Wessagusset. This expedition set sail from London in 
April 1622, and the tangible history of Weymouth began 
from that date. 
Settlement of Wessagusset, 1622. Weston remained 
in England and put his brother, Andrew Weston, and his 
brother-in-law, Richard Green, in charge of the groups. 
The major purpose underlying this expedition was to 
establish a trading post and plantation, and uppermost 
in Weston's mind was the desire that this settlement 
should provide him with a sizeable income. 
The two ships arrived at Plymouth in the summer 
of 1622. From there, the "Charity" set sail for Virginia 
with the passengers who had boarded the ship for the pur-
pose of going to that colony. The "Swan," under Green, 
went to the site, Wessagusset, which had been selected 
for settlement. Joy describes its entrance into this 
area in these words: 
Sailing into what is now Fore River Bay they came 
to a hill projecting out into the water with a curving 
point, passing around which they came into a beautirul 
bay rorming good anchorage and sheltered rrom the 
wind and waves.gj 
The actual site or the landing was disputable ror 
years. However, in 1923 the Weymouth Historical Society 
derinitely established the original place or landing as 
Hunt's Hill, located rar inland on the Fore River. 
The members or the colony set to work readying the 
plantat ion for co~nercial activities centered mainly 
around fishing and trading. In all this bustle of 
preparation, little thought was given to storage or food 
for the coming winter as the settlers were depending on 
the Indians for this food supply. However, they had 
not reckoned with the conditions after the tragic Indian 
pestilence of 1616 which had wiped out the majority of 
the Massachusetts Indians and had caused the land to 
become untended. 
The winter of 1622 was severe, and the settlers 
suffered from lack of food supplies. Andrew Weston had 
returned to England in early autumn on the 11 Charity11 
leaving Richard Green in charge or the colony. Green 
2/ " 
- Howard H. Joy, editor, History of Weymouth, -
Massachusetts (Weymouth: Weymouth Historical Society), 
I. p. 27. 
decided t hat in order to survive the winter, expeditions 
must be sent out on the "Swan" in search of food. How ... 
ever, Green died before the first party set sail. Saunders, 
then in charge, had his search for food cut short when 
Squanto, his Indian guide, died enroute. These two ill-
fated ventures and severe weather defeated all attempts 
to secure food. 
Meanwhile, the neighboring Indians were refusing 
to trade their corn except at exorbitant profits. Rela-
tions between the Indians and the settlers became strained 
with the Indians eventually refusing to trade at all. 
Matters almost came to a fiery point when the settlers 
decided to take food from the Indians by force and only 
a hurried trip from Plymouth to Wessagusset by Governor 
Bradford delayed a bloody settlement of the matter. 
The diet of the settlers for the rest of the 
winter consisted mainly of clams, nuts, and what fish 
they could catch through the ice on the river. During 
the long winter, ten . of the settlers died, and many of 
the survivors performed menial tasks for the Indians to 
earn a few grains of corn. 
The strained relations between the Indians and the 
settlers grew worse as the winter progressed. A young 
settler, accused of stealing food from an Indian, was 
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tried and hanged to appease the hostile natives. About 
this time, Saunders left for the fishing colonies in 
Maine in search food and never returned. Whether he 
perished enroute or desired not to return to Wessagusset 
is one of the mysteries of this town's history. 
In the early spring of 1623, hostilities between 
the Indians and the settlers be gan to take more violent 
forms. Miles Standish, with a small military expedition, 
came to the aid of the colony ending hostilities with 
the slaying of the Indian leaders, Wituwamat and Pecksuot, 
and the ensuing defeat of the remaining savages. This 
skirmish broke the power of the Indians in this region 
until the time of the ·King Philip War. 
In light of the suffering undergone by the settlers 
during the winter and the hostilities with the ·Indians, 
Captain Standish advised that they give up this enter-
prise. The colony was abandoned. Some of the settlers 
migrate~ to Virginia; others went to Maine to engage in 
the fishing industry; and the rest returned to England. 
Regarding the failure of this group to make their colony 
a success, Nash says, "Their faults seem to have come from 
the want of proper training with its consequent improvi-
- 3/ 
dence and the lack of a sufficient motive."-
Thus, ended the first attempt to settle Weymouth, 
but this experiment was not a complete failure for it 
set examples of mistakes to be avoided in future attempts 
at settlement. 
Permanent settlement of ~eymouth. "The natural 
attractions of Wessagusset did not suffer it to remain 
long unoccupied, for in the autumn of the same year, 
1623, or the late summer, it is not quite certain which, 
Captain Robert Gorges, son of Fernando Gorges acting 
under a charter from the Plymouth Company, the Council 
of New England, came with a company consisting, in part, 
at least, of families and of character superior to that 
of those who had preceded them, with th~ evident inten-
!/ 
tion of forming a permanent settlement." 
Another factor conducive to permanent settlement 
of this colony was the influence of religion as it was 
composed mainly of people adhering to the beliefs of the 
Church of England. 
--- g --
Gilbert Nash, compiler, Historical Sketch of the 
Town of' Weymouth (Boston: Alfred IVIudge and Son, Printers, 
1885}-;-p. 22. 
4/ 
- Ibid., p. 22. 
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A simple framework of government was organized 
wherein Gorges was the leader as governor-general. He 
and any two appointees held the powers of administration 
of the colony. However, when Gorges had satisfied his 
desire to rule over a colony in a new world, he returned 
to England with a considerable portion of the company. 
Others migrated to Plymouth, while the rest remained at 
Wessagusset as the nucleus of the future town of Weymouth. 
Within a year after settlement by Gorges and his 
company, the colony be gan to grow in both area and popu-
lation. The greatest single addition to the town's 
growing population came in July 1635 when the General 
Court passed an order permitting Reverend Joseph Hull 
with twenty-one f'amilies, approximately one hundred 
persons, to settle in the colony. In time, Reverend Hull 
became the mi~ister of the town. Also, in the same year 
(September 2, 1635), the colony of Wessagusset was 
incorporated as a town under the name of Weymouth. 
The growth of the town during the years of 1635 
to 1642 gave it the distinction of being considered an 
important colony by the mother country, England. Evidence 
of the rapidity of growth during this period is further 
illustrated by the fact that the General Court ceded 
Grape Island and Round Island in Weymouth Bay to the 
I' 
I 
town in 1636. These were the only additions ever made 
to the territory of Weymouth. Another definite sign of 
the town's development was the contesting of at least 
four different religious bod ies, each with a strong con-
gregation, for the town pulpit by 1638. 
In 1642, the town fathers extinguish ed the Indians' 
title to the land by purchasing a deed to the town 
entitled, "An Agreement Betweene Ye Inhabitants Oft: 
Wamouth Concerning There Land Sold Now To Ye Towne Off 
5/ 
Wamouth. This Presente Yeare 1642 ye 26th off 2d mo" -
During this same period, the Pequot War between 
the New England Indians and the colonists broke forth. 
1~ile none of the battles of this war directly affected 
the town, Weymouth did contribute men who fought in some 
of the major battles. From this time until the King 
Ph ilip War in 1675, Weymouth was always a contributor 
of men and money to sustain the various exp editions sent 
out a gainst the Indians. 
Following closely in the heels of increased growth 
of population came emigration from the town. The fever 
of expansion had hit this area o:r the new world, and the 
frontiers c.alled forth pioneers. At times, in Weymouth, 
- ·- ·-·- y--· --. . . .. - . . -
Town Records of Weymouth, Massachusetts, 1649 
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emi gration was so heavy that even with new settlers, 
gains in population numbers were hardly perceptible. 
Town government and affairs. As in other 
colonial towns, the pattern of governrnent was very simple. 
"Town meetings were called as necessity demanded and · 
tovmsmen afterwards known as selectmen were chosen at 
times and in numbers most convenient." 
§/ 
There was no tovm clerk and this accounts, in 
part, for the scarcity of early records in Weymouth. It 
was not until November 26, 1651 that the first annual 
to~n meeting was held for the selecting of town officers, 
and the townsmen were from that time called "selectmen." 
Also, at this meeting it was decided that a town clerk 
was needed for recording the important business trans-
acted at these meetings and other matters of town busi-
ness. Deacon John Rogers was chosen as the town clerk 
and given the title. of 11 recorder • 11 
In 1683 an important change in the manner of 
choosing selectmen was decided on. It was agreed that 
after this year the selectmen should be chosen by papers 
§} 
Nash, ££• cit., p. 31. 
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as the law provided. This was the first appearance of 
7.1 
the ballot in Weymouth. In March 1692, after various 
changes in the time of holding the annual meetings, the 
town returned to the former custom of holding two each 
year: uone on the last second day of November, and the §/ 
other on the first second day of March." It was also 
decided at this time that all voters should be obliged 
to attend under a penalty of eighteen p ence for each 
absence. 
Another event which visibly ai'fected Weymouth in 
these early days was the King Philip War in 1675. At 
the very beginning of hostilities, Weymouth was attacked, 
and several houses were burned. The tovm responded to 
the call of the governor to mobilize a gainst the Indian 
menace by sending men to join the militia. However, 
after a few more attacks on the town, the citizens under 
the leadership of William Torrey sent a signed petition 
to the governor of Massachusetts requesting the return 
of the Weymouth men to help defend the town. No action 
was taken by the g overnor or his council on this or 
successive requests. Soon after, Philip was slain, and 
y 
Town Records of Weymouth, Massachusetts, 1684 
§/ 
Ibid., 1 693 
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t he war ended. There is no exact record showing how 
many Weymouth men served in this war, but of those known, 
it is recorded that they conducted themselves with valor. 
From the time until the French and Indian Wars, 
Weymouth concerned itself with matters pertaining to its 
growth. During the French and Indian Wars, however, the 
town a gain sent aid but just how many men and how much 
money is not definitely known becaus~ of the scarcity of 
records. 
Weymouth and the Revolutionary War. Weymouth, as 
other colonial tovms close to the nucleus of the revolt, 
participated directly in the events leading up to and 
in the Revolution. As early as 1680, when Sir Edmund 
Andros was trying to bind the New England colonies closer 
to the mother country, Weymouth was loud in her protest 
against t hese arbitrary measure.s of the Crown. Follow-
ing the rebellion of 1688 against King James in England, 
Andros's escape was prevented by Captain Samuel Whlte of 
Weymouth acting under orders from Governor Bradstreet. 
In the years immediately preceding the Revolution, 
Weymouth was active in all that transpired up to actual 
warfare a gainst England. Weymouth had its committees of 
I 
correspondence, joined the 11 no more tea movement," I 
I 
,, 
listened to the Declaration of Independence read from 
its church pulpits, refused to pay taxes to the royal 
treasury, and formed its own company of "minute men." 
As for the Revolutionary War itself, Weymouth 
sent, as nearly as it can be ascertained, all of its 
able-bodied men to fight for freedom. The closest esti-
mate, made by Doctor Cotton Tufts, within two years 
after the close of the war, was that Weymouth sent one 
out of every seven inhabitants or about two hundred men 
in all. The greatest problem facing the town during 
the war years was that of raising enough men to fill 
its quotas becaus.e of other towns paying higher bonuses 
for military service. 
In summing up Weymouth's contributions to the 
Revolutionary cause, Nash says: 
The record is one of which Weymouth has no 
reason to be ashamed, although, at times the work 
languished and the men refused to go. Money came 
slowly or not at all, yet the times were such and 
the demands so many and great that its ability was 
not sufficient to meet them. It must also be 
borne in mind that this town was not alone in these 
deficiencies, but was even more prompt than many, 
and probably equal to the ~oremost.£1 
v Nash, ££• cit., p. 71. 
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Suggested Readings for Unit I 
The books listed below represent the best materials 
available on this period in Weymouth's history. These 
readings should prove valuable in gaining more knowledge 
of the town, in doing the suggested activities, and in 
answering the thought questions. 
Adams, Charles, F., Three Episodes of Massachusetts 
History, Vol. I (Boston: Houghton Mifflin Company, 
1893), pp. 45-83. 
----~~' The Site of the Wessagusset Settlement of 1622 
at Weymouth, Massachusetts (Cambridge: John Wilson 
and Son University Press, 1891), 9 pp. 
, Wessagusset and Weymouth (Weymouth: Weymouth 
----H~i-storical Society, 1905), 155 pp. 
Bacon, Leonard, The Genesis of the New England Churches 
(New York: Harper and Brothers, 1874), PP-• 364-380, 
391-2 
A good discussion of Weston's colony and what 
became of it is done by the author. 
Bates, Samuel A., Genealogy of the Descendants of Edward 
Bates of Weymouth, M~ssachusetts (Weymouth:-weymouth 
and Braintree Publishing Company, 1900), pp.5-17. 
A reference to Edward Bates, an early settler of 
Weymouth, is made in these pages. 
Brown, John, The Pilgrim Fathers of New England and Their 
Puritan Successors (New York: Fleming H. Revell 
Company, 1895), pp. 228-33, 243-4. 
Pages 228-33 present a description of Weston's colony 
at Wessagusset. Pa ges 243-4 r efer to Reverend William 
Morrell, first minister of Weymouth. 
Chamberlain, George w., Weymouth, Ancient and Modern 
(Reprinted from New England Magazine, Vol. XXXIV, 
August 1906), pp. 705-713. 
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Cockshott, Winnif'red, The Pilrrim Fathers (New York: 
G. P. Putnam's Sons;-1~09 , pp.236-38, 266-70. 
Cook , Louis A., editor, History of' Norf'olk County, 
Massachusetts, 1622-1918, Vol. I (New York: The s. J. 
Clarke Publishing Company, 1918), pp. 289-294. 
Drake, Srunuel A., The Making of New England 1580-1643 
(New York: Charles Scribner's Sons, 1900) pp. 106-115. 
Fearing, Clarence w., Weymouth Town Government (Weymouth: 
Weymouth Historical Society, 1941), pp. 5-29. 
Goodwin, John A., The Pilgrim Re~ublic (Boston: Tricknor 
and Company, 1888), pp. 204- 11, 223-7, 238. 
Hurd, Duane H., editor, History of Norfolk County, Massa-
chusetts (Philadelphia: J. W. Lewis and Company, 1884), 
pp. 560-77. 
I 
Joy, Howard H., editor, History of Weymouth, Massachusetts, I 
Vol. I (Weymouth: Weymouth Historical Society, 1923), 
pp. 20-123, 212-238, 320-340. 
Volumes III and IV of· this work contai n genealogical 
information and can be helpful in every unit. 
Laughlin, Clara E., So You Are Seeing New En~land (Boston: 
Little, Bro\vn and Company, 1940), pp. 22 -3. 
Longfellow, Henry w., The Complete Poetical Works of' 
Longfellow (Boston: Houghton Mifflin Company, 1940), 
pp. 178-180. 
For a reference to Captain Miles Standish's attack 
on the Indians at Wessagusset, see "The Courtship of 
Miles Standish," part VII. 
Nash, Gilbert, compiler, Historical Sketch of the Town 
of' We~outh, Massachusetts (Boston: Alfred Mudge and 
Son, rinters, 1885), pp. 1-54. 
-------' The Original Journal of General Solomon Lovell. 
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National Cyclopedia of American Biography (New York: 
James T. White and Company, 1897), p. 257. 
On this page is a short biographical sketch of 
Edward Poole who founded Weymouth in 1635. 
Pope, Charles H., The Pioneers of Massachusetts (Boston: 
Publi.shed by Charles H. Pop6; 1900), 500 pp. 
There are many references to Weymouth and names of 
the early settlers listed in the index of this book. 
Pratt, Francis G., The Genealogical Record of Matthew 
Pratt and the Pratt Family (Boston: c. H. Heintzemann, 
1899), pp. 19-25. 
Matthew Pratt was an early settler of Weymouth. 
Rothery, A. E., The Old Coast Road from Boston to Pl~outh I 
(Boston: Houghton Mifflin Company, 1920), pp. 57- 8. 11 
Towns of New England and Old England, Vol.II (Boston: 
Issued by the State Street Trust, 1921), pp. 205-209. 
Weymouth, Ma~sachusetts, Proceedings £g the 250th Anni-
versar~ of the Permanent Settlement of Weymouth · 
Boston: Wright .and Potter, State Printers, 1874). 
Weymouth, Massachusetts, Vital Records of Weymouth, Massa-
chusetts to the Year 1850 (Boston: The New England 
Historic Genealogical Society, 1910), 2 vols. 
This is a useful reference book, and by intelligent 
use of the index the r eader can locate very valuable 
material on early Weymouth. 
Willison, George F., . Saints and Strangers (New York: 
Reynal and Hitchcock, l945T, pp. 195-230. 
Winslow, Edward, Chronicles of the Pilgrim Fathers 
(New York: E. P. Dutton and-company, 1917), pp. 289-
297, 316-332. 
Winsor, Justin, editor, The Memorial History of Boston, 
1630-1880 (Boston: Tricknor and Company, 1881), p. 185. 
A brief reference is made to Samuel Lovell, an early 
settler of Weymouth. 
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Suggested Activities for Unit I 
Listed below are some samples of the type of 
pupil activities that can be carried out for this first 
unit. These activities have been arranged to provide 
both individual and group projects. Similar sample 
activities are to be found in each of the succeeding 
units: 
1. On a map of New England trace the coastwise 
voyag e of Weston's explorers into Massachusetts Bay, 
through Boston Harbor and up the Fore River to where 
you think the original site of the Wessagusset colony 
was. After locating the colony, check the scale of 
miles on the map to determine, in mileage, the approxi-
mate distance the ten men travelled to find this location. 
Compare the length of time it would take a person to make 
this same voyage today. 
2. Each pupil should be g in to prepare a notebook 
of important persons in Weymouth history. In this note-
book, the names of these people should be entered with 
a short biographical s ke tch about each one. This note-
book can be kept throughout the entire course with the 
entries made by unit. At the end of the course, the 
class can prepare a master list of biographical s ket ches 
by selecting the most important persons from all of the 
notebooks. 
3. As a class, dramatize Miles Standish giving 
advice to the colonists to abandon the settlement. The 
student in the role of Standish should give specific reason 
why abandonment is the best procedure. The settlers, 
in this drama, should question Standish on his advice 
and present counter-arguments. 
4. Imagine yourself as a modern newspaper 
reporter who has been sent back through time to Wessa-
gusset in 1623. Write an article for your newspaper 
g iving reasons as to why the colony failed. 
II 
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5. Imagine yoursel~ as a member o~ the Gorges 
settlement and write a letter to a relative in England 
describing the new country, and the colony in particular. 
Tell him why you are glad you settled here. 
6. Read Long~ellow's "The Courtship of Miles 
Standish," part VII, ~or the account o~ Standish's attack 
on the Indians at Wessagusset; perhaps you would like to 
memorize it and recite it to the class. 
7. Build a model o~ the ''Charity" or the 11 Swan11 
out of wood or cardboard and place it on a cardboard 
creation of Fore River leading up to Hunt's Hill, the 
site o~ the colonists' landing. 
8. From one o~ the books listed, study an early 
map of the Wessagusset area and make a similar map out 
of paste locating the colony of Weymouth, the Fore River 
and Weymouth Bay. When you have completed it, bring it 
to class to be exhibited. 
9. Decorate the room with drawings done by the 
class of colonial times in Weymouth. During one class~ 
period have the entire class pretend they are early 
settlers o~ Weymouth, each pupil having a dif~erent 
task to perform. Also, have each pupil write about his 
job and how he is performing it. 
10. List the conditions in colonial Weymouth you 
would have liked and those you would have disliked. 
Explain your lists. 
11. Elect a representative o~ the class to visit 
the town hall to interview some of the town o~ficials, 
pre~erably the tovm clerk and one selectman, and learn 
how town government is conducted today. Have the repre-
sentative give a report to the class and then draw up a 
comparison between the manner of conducting town affairs 
now and in the early days making lists of similarities 
and differences. 
12. Select committees of correspondence repre-
senting neighboring towns to communicate with the main 
committee from Weymouth. The correspondence will deal 
with events happening prior to the American Revolution. 
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13. Give a report in the first person on any of 
the following people. Start your report by saying, 
"I am ---, 11 giving the person's name and following with 
a short biographical sketch on his importance during 
this period in the history of Weymouth: 
Rev. William Morrell 
Gen. Solomon Lovell 
Squanto 
Dr. Cotton Tufts 
Richard Green 
Phineas Pratt 
14. Have the members of the class bring in any 
relics of the Revolution owned by relatives to exhibit 
in the classroom. 
Suggested Thought Questions for Unit I 
In this section are included some samples of 
the type of questions that may be used to stimulate 
the students' thinking about important events or people 
in the unit under study: 
1. How did the Pilgrims' expedition to Plymouth 
have an influence on the later settlement of Wessagusset? 
2. For what important reasons was the site at 
Wessagusset selected for 'files ton 1 s proposed plantation? 
Explain your answers • 
. 3. Do you think Standish's attack on Wituwamat 
was justified? Explain your answer. 
4. In general, what major reason is attributed 
to the failure of the Weston colony? 
5. Why did Weymouth remain unsettled for only 
a short time~ Why did the second group of settlers seem 
destined to make a permanent settlement at the site? 
6. In spite of its attractions for new settlers, 
Weymouth in 1640 began to see great numbers of her 
people migrating from the town. Explain this situation. 
I 
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7. Why were the Pilgrims at Plymouth wary o£ 
the settlers at Weymouth? 
8. How was Weyraouth affected by the arbitrary 
measures of England in the late 1600's'l What was the 
reaction of the townspeople to these measures? 
9. Describe Weymouth's relation to the Pequot 
and King Philip Wars. Compare the amount of partici-
pation by the town in both wars. 
10. Discuss the part Weymouth played in the 
American Revolution and its claim to having greatly 
aided the struggle for independence. 
Suggested Test Items for Unit I 
In this section of each unit there will be 
sample test items on important material relating to 
Weymouth during the period under study. 
Listed below are a few samples of test items 
that pertain to this unit: 
I. After each of the following statements are 
three suggested reasons. Read each carefully and then 
select the best reason and write its letter in the blank 
space. 
1. Thomas Weston was keenly interested in establish-
ing a colony in America. 
a. The colonist could help Christianize the 
natives. 
b. The colony could serve as a refuge from 
religious persecution. 
c. He desired to establish a fishing and 
trading plantation. 
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2. ___ Wessagusset was chosen as the site for Weston 's 
colony. 
a. 
b. 
c. 
3. The 
the 
a. 
b. 
c. 
The area was relatively free of Indians 
and had a protected harbor. 
The new settlers would be close to Plymouth. 
The view of the Bay was beautiful. 
settlers suffered great hardships during 
winter of 1622-23. 
The hostile Indians made repeated attacks 
on the colony. 
The settlers failed to store up foodstuffs 
for winter consumption. 
The colony was snow-bound from November to 
April. 
4. Robert Gorges returned to England after a short 
--- while of governing his new colony at Wessagusset. 
a. The colony was well organized and needed no 
leader. 
b. Gorges was tired of ruling a colony in the 
wilderness. 
c. The colony was failing despite good leader-
ship. 
5. The year 1635 is memorable in the history of 
Weymouth. 
a. Weymouth was incorporated as a town. 
b. A hundred new settlers came to Weymouth. 
c. Reverend Joseph Hull organized a new parish 
in the town. 
II 
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6. Weymouth, as other colonial towns in the area, 
- felt the effects of emigration. 
a. People became discouraged with colonial life 
and returned to England. 
b. Climatic conditions along the sea coast 
were disagreeable to many settlers. 
c. The frontiers of New Hampshire and Connecti-
cut awakened the pioneer spirit in many 
settlers. 
7. The original simple frame work of government in 
--- Weymouth underwent changes before the runerican 
Revolution. 
a. The first attempts were poorly done and 
needed revision. 
b. As a town increases in size and population, 
a more orderly system of government is needed. 
c. The original governmental organization was 
too much like the English system. 
8. Weymouth participated actively in the events lead-
--- ing up to and in the American Revolution. 
a; Weymouth was close to the seat of the Revolu-
tion. 
b. The citizens of Weymouth desired independence. 
c. Being a seaport town, Weymouth feared 
invasion by the British. 
II. The following persons and events were of 
importance in this unit of Weymouth's history. Write the 
correct name from Column B in the appropriate blank in 
Column A. There are some extra names and events in 
Column B, so you will not be able to match all of them. 
1. 
2. 
3. 
4. 
5. 
6. 
Coluran A Coluran B 
Brother-in-law of King Philip War 
---------------- Thomas Weston 
Indian who Wituwamat 
befriended the 
settlers at Pl~nouth 
and Wessagusset Capt. Samuel VV.hite 
The leader of the 
---------------- second group to Capt. Robert Gorge 
settle Wessagusset 
An Indian War in Richard Green 
---------------- which Weymouth was 
attacked several 
times Squanto 
Captor of Sir 
----------------Edmund Andros Solomon Lovell 
General from 
Weymouth who served Pequot War 
under Washington in 
the Revolution 
Hobamack 
III. Write on the line before each statement the 
letter representing the word or phrase which correctly 
completes the sentence. 
1. The ships that brought the settlers to Wessagusset 
in 1622 were (a) the "Nina" and the "Pinta," 
(b) the "Mayflower" and the "Sparrow," (c) the 
"Chari ty11 and the "Swan." 
2. The final decision to abandon the first colony 
at Wessagusset was based on (a) the severe winter 
of 1622-1623, (b) the unfavorable location of the 
colony, (c) the close location of Plymouth. 
3. Two important factors relating to the permanence 
--- of the second colony were (a) wealth and power, 
{b) a good crop and a mild winter, {c) families 
of . a superior character and the influence of 
religion. 
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4. The year 1642 is memorable in the history or 
--- Weymouth because (a) the town fathers purchased 
the deed to the town from the Indians, (b) the 
town rid itselr of the Indian menace, (c) the 
town gained its independence rrom England. 
5. Weymouth's contributions to the Pequot, and 
--- French and Indian Wars consisted mainly of 
(a) arms and sea vessels, (b) men and money, 
(c) faith and inspiration. 
6. Weymouth's attitude toward Sir Edmund Andros's 
--- arbitrary measures was one of (a) compliance, 
(b) indifference, (c) violence. 
7. The number of able-bodied men from Weymouth 
that fought in the Revolutionary War was (a) too 
small for the size of the town, (b) average _for 
the town's population, (c) as large as the town 
could possibly send. 
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UNIT II 
1783 - 1789 
Unit overview from We~nouth school's secondary 
American history course. ttThe real story of America 
began after the Revolution. It is the story of thir-
teen colonies who had in their possession what they 
cherished most, freedom. How they nearly lost it and 
what they did to safeguard it is the story oi' this unit." 
Overview of Weymouth's history in this period: 
These six years in Weymouth were perhaps the blackest 
in the town's history. The costs oi' the war had left 
their mark on this settlement. Although the town had 
sufi'ered no physical damage, the drain on wealth had 
been great and the loss oi' manpower even greater. It 
was to be years bei'ore these tremendous losses could be 
made up and the ordinary duties oi' an eighteenth-
century town peri'ormed with comparative ease. 
The process oi' recovery was hampered even more 
by the !'altering economic system oi' the new nation. 
The continual depreciation of currency with the result-
ant evils oi' depression and stagnation reduced the 
economic activity oi' the town to a standstill. 
--,~---
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combination of a weak monetary system and a heavy taxa- 1 
tion also added more misery to the troubles of the town. 
Under these conditions, the inhabitants were 
obliged to struggle for a bare maintenance and were in 
no position to introduce any new business enterprises. 
These chaotic conditions were to prevail for a number 
of years before the natural resources of the tovm 
began to be developed by the initiative of the citizens. 
The tmm officials were becoming increasingly 
alarmed at the plight of the townspeople and as early 
as 1779 began laying plans for the construction of a 
town workhouse. The object of this institution, after 
its completion, was to aid the poverty-stricken persons 
requiring special attention. This workhouse was con-
stantly filled to capacity until economic conditions 
in the town began to improve. 
The depression also visibly affected the execu-
tion of town business. Joy describes the basis of 
this problem in these words: 
The treasurer's assets were now a burden of 
anxiety, and a committee was appointed to reduce 
them to legitimate money, and in so doing there 
were found several hundred dollars of spurious coin 
and counterfeit bills.l/ 
y 
Joy, History of Weymouth, Massachusetts, II, 
p. 593. 
There were problems of another nature facing the 
town after the War. The town fathers were quite con-
cerned with the conduct of the returned veterans who 
had formed habits, while in service, that didn't coincide 
with the moral standards of the community. Above all, 
the townspeople were concerned about the excessive drink-
ing being done by these returned soldiers. As late as 
1884 Nash, in writing about this period of Weymouth's 
history, discusses the effect of this habit by saying: 
Hence, in the course of the following generation 
a vast number of estates in tovm changed hands. 
Nor has the effect wholly ceased even at the end 
of a full century from the close of the war, but 
is still felt in its hereditary power, by multi-
tudes of the present generation, who have inherited 
this unnatural appetite from their ancestors.gj 
The disease of small pox added one more problem 
to an already undesirable situation in this post-war 
period. During the war, this pestilence visited 
Weymouth taking the toll of many lives. Beginning 
about 1?80, a movement got underway for a town-wide 
program of inoculation against this dreaded disease. 
Although this proposal was made many times to the town 
officials, no immediate action was taken. 
y 
Nash, Historical Sketch of Weymouth, p. 72. 
During these years o~ post-war tribulations, 
Weymouth remained in a state of apathy. There were no 
vis~ble signs of increased population, and the number 
of business establishments declined. The townspeople 
were primarily interested in maintaining a subsistence, 
and the morale of the town was very low. 
The only local matter of a brighter nature had 
to do with the adoption of the Constitution. On May 7, 
1787, Doctor Cotton Tufts was chosen as the dele gate 
from Weymouth to the convention held at Boston on 
January 2, 1788. The purpose of this convention was to 
consider the adoption of the Constitution as the new 
form of government for this nation. Unfortunately, there 
is no record of how Doctor Tufts voted at this ratifi-
cation meeting. In light of the fact that the Constitu-
tion became the law of the land, town historians like 
to think that he voted in the affirmative. 
These years, 1783-1789, in Weymouth's history 
must be looked upon as a transitionary stage in the 
development of the town. There wer e few events of his-
torical importance, but the town p roved its ability to 
survive the acid test of its endurance and strength. ·I 
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Suggested Readings for Unit II 
Chamberlain, George w., Weymouth, Ancient and Modern 
(Reprinted from New England Magazine, Vol. XXXIV, 
August 1906), pp. 713-723. 
Cook, Louis A., editor, History of Norfolk County 
chusetts, 1622-1918, Vol. I TNew York: The s. 
Publishing Company, 1918), pp. 294-5. 
Fearing, Clarence w., Weymouth Town Government (Weymouth: 
Weymouth Historical Society;-1941), pp. 29-30. 
Nash, Gilbert, compiler, Historical Sketch of the Town of 
Weymouth, Massachusetts (Boston: Alfred Mudge and --
Son, Printers, 1885), pp. 72-74. 
Pope, Charles H., The Pioneers of Massachusetts {Boston: 
Published by Charles Pope, 1900), 550 pp. 
Careful use of the index will provide the reader 
with useful information about important people in 
early -weymouth history. 
Weymouth, Massachusetts, Vital Records of Weymouth Massa-
chusetts to the Year 1850 (Boston: The New England 
Historic Genealogical Society, 1910), 2 vols. 
Suggested Activities for Unit II 
1. Make a picture strip with one picture illus-
trating each of the following: (a) the homecoming of a 
Weymouth soldier from the Revolutionary War, (b) the con-
struction of the workhouse in 1779, (c) a meeting of the 
town selectmen to study the problems of the town, 
(d) Doctor Cotton Tufts leaving by coach for the conven-
tion at Boston. 
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2. Keeping in mind the financial conditions of 
Weymouth during these years, write a short paper on one 
possible way you might have earned a living. 
3. As a class, dramatize a local tovm meeting 
wherein the selectmen are discussing the problems facing 
the town in 1785. Make a list of the problems and their 
tentative solutions, having the actor-selectmen present 
arguments for and against these solutions. 
4. Pretend you are a leading town citizen of 1785 
and give a fourth of July address outlining Weymouth's 
contributions to the Revolutionary War. Refer to Nash 
in the list of suggested readings for information on this 
matter. 
5. Pretend you are living in Weymouth after the 
Revolution arid write a letter to a friend in New York 
describing conditions of the town. 
6. Using your American history textbook, compare 
the post-war conditions in Weymouth with the rest of the 
country. Then present a short oral report to the class 
on this comparison. 
7. Design a poster that might have been done by 
a person in Weymouth who campaigned for the adoption of 
the Constitution. Have a slogan on the poster which 
explains its purpose. 
Suggested Thought Questions 'for Unit II 
1. Explain this statement: Although Weymouth 
suffered no physical damage from the war, the marks of 
this conflict were deeply ingrained on the town. 
2. vVhat other reason besides a depreciated cur-
rency caused financial difficulties in Weymouth after 
the Revolution? 
3. In view of the suffering Weymouth underwent 
in the decade following the war, do you think it would 
have been better off as an English colony? Why? 
4. Why, in your op1n1on, did the town officials 
treat the matter of small pox so lightly? 
5. ~by did the treasurer or the town turn all 
of his assets into legitimate money in 1785? 
Inasmuch as this unit contained little informa-
tion of real historical value, the suggested test items 
have been omitted. 
, 
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UNIT III 
1789 - 1820 
Unit overview from Weymouth school's secondary 
American history course. 11 American democracy has taken 
root slowly, but its growth has been steady. Wnen the 
Constitution went into effect, many inequalities existed. 
Among the numerous examples that could be cited are these: 
the right to vote was dependent upon property ownership 
and the institution of slavery was sanctioned by law. 
Time has erased most of these inequalities and the demo-
cratic ideal continues to grow. The first problems of 
its struggle for existence, however, cannot be passed 
over too lightly." 
Overview of Weymou th's history in this period: 
In the closing years of the eighteenth century, Weymouth 
began to emerge from the depression of the post-war 
years. With an increase in population and wealth there 
came a revival of business activity, and by 1800 Weymouth 
was entering a new era of prosperity. The story of 
Weymouth in these years is one of growth and development. 
II 
I 
I 
I 
Local matters of town government. After a decade 
of inactiveness, the town officials set out to transact 
the affairs of the growing community with new zeal. In 
1790, the first official census of the town was taken, 
and it was found that there were 1,400 inhabitants. The 
population continued to increase, and by 1820 another 
census revealed that the population had grown to 2,407. 
The matter of small pox inoculations re-appeared 
on the town business a genda, and persistent agitation 
for the inoculation program a gain commenced. On 
September 11, 1792, a meeting was held on this issue, 
and the town refused to permit the inoculations. How-
ever, on March 11 of the same year, permission was 
granted by the selectmen for the construction of a hos-
pital for the victims of this disease. 
After the war, the question of a new county was 
frequently raised in the General Court at Boston. In 
1793·, that assembly decreed that towns of Suffolk County 
south of Boston be set off to form Norfolk County. Evi-
dently this act did not please the c·i tizens of Weymouth 
because on August 23, 1793 a petition was submitted to 
the General Court requesting that the town be re-annexed 
to Suffolk County. Although this and many successive 
II 
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attempts were made at separation, Weymouth has remained 
a member town of Norfolk County since that time. 
The following year, 1794, the town lines of 
Weymouth were established. James Humphrey, esquire, 
measured off these lines with such precise accuracy that 
they served as a basis for the boundaries established 
in the first official map of Weymouth, drawn in 1795. 
This map is notable for displaying only two roads, two 
churches, five schools, and several taverns. The bounda-
ries calculated at that time have never been changed. 
In 1796, the antagonism between the north and the 
south precincts developed into a movement by the north 
precinct to have the town divided, and a petition to 
this effect was sent to the General Court. Nash describes 
this incident by saying: 
':Phe feeling ran very high, the north precinct 
being almost unanimously in favor, and the south as 
decidedly opposed. For the next half a dozen years 
the matter was in constant a g itation in· public and 
in private, in parish meetings and in town meetings, 
and the town was so nearly divided upon the sub-
ject that the votes were sometimes in favor and 
sometimes against.l/ 
By 1804, it was decided that Weymouth needed a 
post office. A petition on the matter w~s submitted to 
.!/Nash, Historical Sketch of Weymouth, p. 74 
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the Postmaster-General, and Weymouth's first post office 
was established at Weymouth Landing. 
Business enterprises. As mentioned earlier, by 
the beginning of the nineteenth century ·weymouth entered 
into a new era of prosperity. The center of the enlarg-
ing business activity was a new section of the tovvn 
known as Weymouth Landing. The Landing is located at 
the head of the tide-water on Fore River. From this 
nucleus, business enterprises quickly spread to other 
sections of the town. 
A turnpike between Boston and Plymouth was con-
structed through Weymouth Landing in 1805. The position 
of the town on this thoroughfare could not help but 
enhance its growing business. 
The leading industrialists in the new revival of 
Weymouth were Captain Samuel Arnold and Levi Bates. 
Under the inspiration and guidance of these and other 
leaders, various types of business ventures got underway. 
JVIany kinds of mills constituted a large part of the to1.m's 
industry. Weymouth was fortunate to have the rivers 
necessary for the mill industry and, at first, best use 
was made of them. Lumber processing, iron mining, and 
II 
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fishing also became businesses of considerable importance. j 
Of all the various industries active in the town, I 
shoe manufacturing came forth as the largest single I 
industry. The first shoe factory was built in the South 
Parish by James Tirrell, and his descendants made shoes 
in South Weymouth for 125 years without interruption. 
2/ 
Bauer- tells us that by 1820 at least 370 out of 450 
heads of families were enga g ed in shoemaking , indicating 
that this was the distinctive business of Weymouth. 
The trade between Boston and Weymouth must not be 
neglected in this sketch of the town's business enter-
prises of the early nineteenth century. The major part 
of this trading was done by water, the means of trans-
portation being small sailing packets. With the advent 
of the railroads, this colorful means of transportation 
disappeared. 
Weymouth and the War of 1812. During the war 
with Great Britain, 1812-1815, many of the young men of 
the town served their country on land and on the sea. 
y 
Frederick G. Bauer, A Pageant Complimentary to 
Massachusetts Bay Tercentenary Featuring Scenes in the 
History of Weymouth Massachusetts (Weymouth: Weymouth 
Historical Society, 1930). 
This war fostered the development of the privateer, a 
type of sailing ship which preyed on enemy shipping. It 
is recorded that many Weymouth men s .erved on such vessels. 
The event closest to actual hostilities that the 
town experienced during the war was the 11 alarm at 
Cohasset.n Church services were interrupted on a Sunday 
morning by a report that a British warship had landed at 
Cohasset. The infantry and artillery companies respon-
ded at once, but the alarm proved false. 
A surprisingly small amount of war legislation 
was passed by the town officials. The only matters of 
importance acted upon were the establishment of soldiers' 
pay and a vote to construct a powder magazine in East 
Weymouth. The town sent two details of about forty-
eight men to Fort Warren and to Fort Independence, and 
an unknown number to fight elsewhere. Of the large num-
ber of townspeople serving in the war, there is no record 
of any fatalities from Weymouth. 
Another event of national significance that 
occurred during these years was of importance to Weymouth. 
In 1797, John Adams became president of the United States, 
and his wife was the former Abigail Smith of Weymouth. 
Mrs. Adams was born at Weymouth in 1744 and was the 
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daughter of Reverend William Smith, pastor of the First 
Church of Weymouth. Weymouth has the proud distinction 
of producing the only woman in the history of the United 
States to have been the wife of one president and the 
mother of another. 
Suggested Readings for Unit III 
Amory, Cleveland, The Proper Bostonians (New York: 
E. P. Dutton and Company, 1947), pp. 152-7. 
The author gives a short biographical sketch of 
Abigail Adams. 
Bobbe, Dorothea, Abigail Adams: The Second First Lady 
(New York: Minton Balch and Company, 1929). 
Bradford, Gamaliel, Portraits of American Women (Boston: 
Houghton Mufflin Company, 1919), pp. 1-32. 
The author makes a detailed reference to Abigail 
Adams. 
Cook, Louis A., editor, History of Norfolk Connty Massa- j 
chusetts, 1622-1918, Vol. I 1New York: The s. J. Clarke 
Publishing Company, 1918), pp. 295-6. 
Fearing, Clarence w., Weroouth Town Government (Weymouth: 
Weymouth Historical ociety, 1941), pp. 30-33. 
Hazard, Blanche E., The Organization o!_the Boot and Shoe 
Industry in Massachusetts Be~ore 1875-rcambridge: 
Harvard University Press, 1921), pp. 13-14, 137-138. 
J 
Hurd, Duane ,H., editor, History of Norfolk County Massa- / 
chusetts (Philadelphia: J. W. Lewis and Company, 1884), 1 
pp. 579-580. II 
I 
Joy, Howard, editor, History of Weymouth, Massachusetts~ 
Vol. I (Weymouth: Weymouth Historical Society, 1923;, 
pp. 175-181, 338-340. 
, History of Weymouth, Massachusetts, Vol. II 
----~(~W-eymouth: We~nouth Historical Society, 1923), 
pp. 595-609, 911-929. 
Langford, Laura c., Ladies of the White House (Philadel-
phia: Bradley and Company, 1881), pp. 81-125. 
Nash, Gilbert, compiler, Historical Sketch of the Town 
of Weymouth (Boston: Alfred Mudge and Son, Printers, 
Richards, Laura E., Abigail Adams and Her Times (New York: 
D. Appleton and Company, 1926)-.-----
Torrey, Bates, The Shoe Industry of Weymouth (Weymouth: 
Weymouth Historical Society, 1933), pp. 7-42. 
Weymouth, Massachusetts, Vital Records of Weymouth, Massa-
chusetts to the Year 1850 (The New England Histor1c 
Genealogical Society, 1910), 2 vols. 
vVhitney, Janet P., Abigail Adams (Boston: Little, Brown 
and Company, 1947). 
Suggested Activities for Unit III 
1. Add to your biographical notebook the names 
of important Weymouth people in this unit of study. 
2. Pretend you are a census taker in 1790, and 
draw up a list of questions you might have asked the 
townspeople of Weymouth. Also, prepare a list of ques-
tions that are asked today on census forms. Note the 
similarities and the dif~erences. 
3. Draw an outline map of Massachusetts and show 
by lines the 1805 turnpike between- Boston and Plymouth 
that passed through Weymouth, and the route the sail-
ing packets took between Weymouth and Boston. 
4. Write an editorial to either praise or criti-
cize t h e action of the town officials in their refusal 
to p ermit the inoculations a gainst s mall pox. 
5. Pretend you are a former citizen of Weymouth 
returning to the town from En gland in 1810 after an 
absence of t wenty-five years. Write a letter to a friend 
in Eng land, and tell him about the changes in Weymouth. 
6. Pretend you are a citizen of Weymouth in 1796. 
Write a theme telling why you are either for or a gainst 
the dividing of the town. 
7. Consult the Atlas of Weymouth, and look at 
a map of modern Weymouth. Compare how accura tely the 
boundaries were set in 1795. The tovm boundaries are 
described in Nash's book listed under the suggested 
readings. 
8. As a class, dramatize a public meeting in 
Weymouth for the purpose of opp osing the creation of 
Norfolk County. One pupil should act as a moderator 
and record the reasons why the group is opposed to 
Weymouth becoming a member town of the new county. 
9. Consult your American history textbook or an 
encyclopedia, and find a p icture of a sailing packet. 
Build a model of this type of s h i p , and bring it to 
school to be e xhibited in class. 
10. Have t wo members o f the class act as citizens 
from the north and south p recincts of the town. Have 
t h ese students enga ge in a debate on the proposed division. 
of the town. Refer to the suggested reading list for 
information on this matter. 
11. Draw a cartoon illustra ting the Weymouth 
infantry company mobilizing to answer the "alarm at 
Cohasset." 
12. Pretend you are a shoemaker in Weymouth in 
1820. Describe the conditions of your trade. · 
13. Pretend you are a Weymouth sailor on a 
vessel of the United States. Write a letter home describ-
ing the British i mpressing men from your ship prior to 
the War of 1812. 
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Suggested Thought Questions for Unit III 
1. What t wo major factors are credited with 
helping Weymouth emerg e from the depression following 
the Revolutionary War? 
2. In the early nineteenth century We~nouth 
entered a new era of prosperity. Was Weymouth unique 
in this respect, or was the nation as a whole beginning 
to p rosper? Your American history textbook will be 
helpful in ·answering this question. 
3. Do you think that the town officials were 
wise in their decision to prohibit inoculations a gainst 
small pox? Before ans wering t h is question, consider 
the development of medical science up to that time. 
Explain your ans wer. 
4. Why was Weymouth opp osed to being included 
in Norfolk County? Do you think the town was justified 
in its claim? Be .specific. 
5. What were some of the indications t h at 
Weymouth was bec oming a mature town during the years 
1789-18 20? ' 
6. Why would We ymouth Landing most naturally 
become t h e center of exp anding business enterprises in 
the town? 
7. Although there was some opposition, the new 
Boston-to-Plymouth turnpike was built through Weymouth, 
and the town benefited by it. Explain this statement 
by discussing the benefits of a t h rough road for the town. 
8. How was much of the trade between Boston and 
Weymouth carried on before the advent of railroads? 
9. Vrhy did the town s eem less concerned over the 
War of 1812 than the Revolution? 
10. Was t h ere any g reat dif ference in cost between 
the Revolution and the War of 1812? If so, why? 
Suggested Test Items for Unit III 
I. The following sentences describe important 
happenings in Weymouth during 1789-1820. Write your 
answers in the space provided. · 
1. This is the method by which the popu-
lation of Weymouth was officially determined in 1790. 
2. This is a dreaded disease for which 
inoculation was prohibited, but for which a hospital 
was built to accomodate its victims. 
3. This is the county created in 1793 
which included Weymouth as a member tovm. 
4. This issue in tovm politics was con-
stantly on the agenda of town meetings. 
5. This is the type of sailing vessel 
used in trading with Boston before the coming of rail-
roads to Weymouth. 
6. This industry was really started 
during t h ese years and became the leading business of 
the town. 
II. After each of the following statements are 
three suggested reasons. Read each carefully. Then 
select the best reason and write its letter in the blank 
space. 
1. In the early nineteenth century Weymouth entered 
a new era in its history. 
a. The Indian menace was finally ended in this 
region. 
b. The town was beginning to emerge from the 
post-war depression. 
c. It was the beginning of a new business 
cycle. 
I 
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2. Weymouth Landing was a natural center for business 
-- activity. 
a. The Landing was the geographical center of 
the town. 
'(" 
b. The people with the most wealth lived in 
the Landing. 
c. The Landing is located at the head of the 
tide-water on Fore River, and by 1805 it had 
the Boston-to-Plymouth turnpike passing 
t:Qrough. 
3. ·weymouth was opposed to being included in Norfolk 
County. 
a. The town claimed it was too far from the I 
county seat. I 
' 
b. The townspeople disliked the name Norfolk. I· 
I 
c. The town wished to be a part of no county. 
4. The town lines drawn by James Humphrey in 1794 
served as a basis for the first official map of 
the town drawn in 1795. 
a. There were no other measurements upon which 
to base the map. 
b. The map was drawn by another member of the 
Hrunphrey family. 
c. The measurements made by James Humphrey were 
exceedingly accurate. 
5. Mills were constructed early in Weymouth and 
increased in number during this period. 
a. Weymouth had excellent water privileges. 
b. The mill business was very profitable. 
c. The farmers needed mills for their grain . 
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III. The events listed in Column A are important 
in Weymouth during the years 1789-1820. Bef'ore each 
event write the date of its occurance. Then rearrange 
the events by dates in Colmnn B in the order in which 
they occurred. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Column A 
Weymouth entered the 
---------------- Second War f'or Inde-
pendence 
The first off'icial 
---------------- census of Weymouth 
was taken 
The Boston-to-------------~- Plymouth turnpike 
-----------------
was constructed 
through Weymouth 
Creation of' Norfolk 
County with Weymouth 
as a member town 
"Alarm at Cohasset" 
First post office 
in Weymouth 
Former citizen of 
---------------- Weymouth becomes 
second uf'irst lady" 
Column B 
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UNIT IV 
1820 - 1860 
Unit overview from Weymouth school's secondary 
American history course. 11 As America expanded to the 
West and filled in the vast wilderness on both banks of 
the Mississippi River, the spotlight s h ifted from the 
Atlantic seab oard to this area of profound dreams and 
hopes. The national unity which existed in Monroe's 
first administration soon gave way to sectional rivalry, 
because territories desiring to enter the Union threat-
ened to destroy the balance of power which the commer-
cial states had wielded over the agricultural states. 
Expansion of the cotton growing area to and beyond the 
Mississippi River had raised cries of 1No more slave 
states 1 and 'States Rights. 1 ·The real issue, the 
existence of divergent economies within the nation 
threatened to establish a breach which could not be 
healed. 11 
Overview of Weymouth's history in this period: 
Readjustment after the War of 1812 came about quickly 
and with comparative ease in Weymouth. Business con-
tinued to flourish, and the town kept up its rate of 
7 3 
expansion. Although veterans or the Revolution were 
criticized ror their conduct, there are no indications 
or a similar problem in these post-war years. 
Matters of town business. The decade or 1830-
1840 was a busy time ror matters or to~m government. 
The growth or the town in both size and business necessi-
tated a more conscientious attitude toward town adminis-
tration. The activities or these ten years made it 
apparent that Weymouth had made a complete transition 
from a pioneer settlement to an established town. 
In 1830 the second official map or Weymouth was 
prepared by Noah Torrey and Lemuel Humphrey. This map 
was rar more descriptive than its predecessor and con-
tained an excellent account or topography. During the 
same year, a volunteer fire engine company was organ-
ized to operate the "Aquarius," a hand-operated fire 
apparatus. Other pieces or equipment were added in the 
following years and were named "Conqueror," "General 
Putnam," "General Bates, 11 and uDerender." 
The town held some of' the most heated meetings 
or its history during the year 1637. The issue at stake 
had to do with distributing the surplus revenue given 
the town by the state g overnment. Finally it was decided 
II 
I 
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to divide the money among the townspeople on a pro-rata 
basis, and the town took notes which created a perpetual 
loan without interest. The notes were later declared 
invalid, and Weymouth wrote the matter off its records. 
Also, in 1637, the streets of the tovm were named and 
old landmarks such as u:Mutton Lane" and "Back of Pond" 
disappeared. 
The cost of governing the town in 1840 was made 
known by a report of the selectmen. The expense of hold-
ing four town meetings was set at forty dollars; the 
average cost of supporting a pauper was eighty-nine cents 
a week; the removal of snow the previous winter cost 
seventy dollars; and the support of eight district 
schools was computed as amounting to $ 2,176. for the 
year. 
The val~e of education was realized in these 
years. Expansion of educational facilities developed 
rapidly, and new schools were added to the system. The 
first high school was established in Weymouth in 1854 
with John Dow as its principal. By 1860, after moving 
its location several times, the high school was deemed 
very successful as its average attendance that year was 
fifty-six pupils. The books used in the \IVeymouth schools 
were those suggested by Horace Mann of the State Board 
of Education. Bauer illustra tes tb.e importance of edu-
cation to town officials when he quotes from the School 
Comrnittee report of 1845: 
Nothing we can do for our children can be of 
more service t h an a thorough common school educa-
tion. This is one of the three pillars on which 
rests the future prosperity and happiness of our 
beloved community.!/ 
In 1847 another attempt was made to divide the 
to\vn. Again, the attempt failed because the vote was 
so evenly divided. Th ree years later, the a gitation 
was renewed, but suffered t h e same defeat. This matter 
was to reappear in town meetings for years to come. 
About 1850 it was decided t h at a building for 
h olding town meetings and housing town offices was 
needed. The location chosen for the town hall was on 
Wash ington Street at the corner of Middle Street and 
was close to the geograph ical center of the town. The 
building erected in 1852 was p lain and inexpensive and 
served as the town hall for many years prior to the con-
struction of a new town hall in 1928. 
y 
Bauer, A Pageant Complimentary to Massachusetts 
Bay Tercentenary; p. 15. 
~ 
I 
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Beginning about 1840, anti-slavery sentiment 
became noticeable in the town. A protest meeting was 
held in 1842 a gainst the jailing of a fugitive slave at 
Boston. On November 12, 1850, denunciatory resolutions 
were p assed a gainst the fugitive slave laws, and on 
March 11, 1851 Weymouth wrote these laws off its records. 
On March 13, 1854, a s e ries of anti-slavery resolutions 
were added to the town records. 
Business enterprises in Weymouth. The growth 
of business in WeJrmouth was not looked upon with favor 
by all of the townspeople. 
Representatives of manufacturing companies were 
seeking locations with favorable water privileges and 
decided upon Weymouth as the best site for their new 
plants. Their request for ri ghts to use the Alewife 
River was refused because the town had a small fish ery 
there which netted it a s mall yearly income. The town 
sacrificed a far greater income from t h ese companies 
qecause or this shortsightedness. Nash, in reviewing 
this incident, says, 11 Had better counsels p revailed 
- v 
Weymouth mi ght now be what Lowell is." 
27 
- Nash, Historical Sketch or Weymouth, p. 80. 
Jacob Perkins and others did finally prove the 
value of the water privileges at East Weymouth in the 
interest of iron manufacturing. After a long series 
of negotiations, the Weymouth Iron Company was estab-
lish ed in 1837 and became one of the leading business 
e.nterprises of Weymouth. 
Railroad transportation was making its progress 
felt in the nineteenth century, and soon proposals were 
made to extend railroad lines to the South Shore. 
Again the conservatives of the town protested, but 
progress prevailed and the Old Colony Railroad received 
its ch arter in March 1844. This railroad was opened 
for business Novemb er 10, 1845 and ran trains between 
Braintree and Abington which passed through South 
Weymouth. The South Shore Railroad soon followed the 
Old Colony and received its charter on March 26, 1846. 
This line which began operations January 1, 1849 passed 
through Vleymouth Landing, North Weymouth, and East 
Weymouth. 
New business ventures were started during these 
years and, for the most part, developed rapidly. Two 
banks---the Union Bank of Weymouth and Braintree, and 
the Weymouth and Braintree Institute for Savings---were 
incorporated to transact the financial business of the 
townspeople. Insurance also had an early beginning 
with 'the incorporation of the Weymouth and Braintree 
Mutual Fire Insurance Company in 1833. The shoe indus-
try, already the to\~ 1 s leading business, was stimulated 
to even greater development after the opening of Cali-
fornia in 1849, and the factories were taxed heavily 
by the demand for boots and shoes for the western 
settlers. 
After 1820, the lumber business gained in 
importance, and Weymouth Landing became the market for 
lumber towns for many miles to the south. In 1850, 
Edmund s. Hunt began a unique business: the manufacture 
of fireworks. By 1856 his business was successfully 
established and employed about twenty persons during 
a busy season. 
During the years of 1820-1860, the town had 
become stabilized and fairly prosperous. Business had 
expanded, and a more solid framework of government had 
been formed. This era of prosperity and peace was soon 
to be ended by the tragic rebellion of 1861. 
79 
Suggested Readings ~or Unit IV 
Bauer, Frederick G., A Pageant Complimentary to Massa-
chusetts Bay Tercentenary Featurinf Scenes-in the 
History of' Weymouth Massachusetts Weymouth!Weymouth 
Historical Society, 1930), ~6 pp. 
Cook, Louis A., editor, History o~ Norfolk County 
Massachusetts, 1622-1918, Vol. I (New York: The s. J. 
Clarke Publishing Company, 1918), pp. 295, 296, 297. 
Hazard, Blanche E., The Organization of' the Boot and 
_ Shoe I ndustry in Massachusetts, Before 1875 
(Cambridge: Harvard University Press, 1921), pp. 63, 
101, 208, 211. 
Hunt, Edmund S., Weymouth Ways and Weymouth People 
(Boston: T. R. Marvin and Son, Printers, 1907), 
pp. 9-138. 
This is a very interesting book. The author writes 
about Weymouth as he remembers it from the days of' 
h is youth up to the early years o~ the t wentieth 
century. 
Hurd, Duane H., editor, History of' Norfolk County Massa-
chusetts (Philadelphia: J. w. Lewis and Company, 
1884), pp. 580-581. 
Joy, Howard H., editor, History of' Weymouth, Massachusetts, 
_ Vol. I (Weymouth: Weymouth Historical Society, 1923}, 
pp. 130-161, 180-183. 
, History of Weymouth, Massachusetts, Vol. II 
--'T"('!T'!'v·J-eymouth: Weymouth Historical Society, 1923), 
pp. 610-611, 644-653. 
Nash, Gilbert, compiler, Historical Sketch of the Town 
oi' Weypouth, Massachusetts (Boston: Alfred Mudge and 
Son, Printers, 1885), pp. 79-83, 146-156. 
Torrey, Bates, The Shoe Industry o~ Weymouth (Weymouth: 
Weymouth Historical Society, 1933), pp. 43-98. 
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Weymouth, Massachusetts, Annual Reports of the Town of 
Weymouth, 1834-1859 {Weymouth: The Board of Selectmen). 
This reference material is not available to students 
but is included in this list for the teacher who may 
desire some detailed information on town government 
in these years. 
Weymouth, Massachusetts, Vital Records of Weymouth, Massa-
chusetts to the Year 1850 (Boston: The New England 
Historic Genealogical Society, 1910), 2 vols. 
Suggested Activities for Unit IV 
1. Thus far, you have studied the history of 
Weymouth up to the Civil War. As a means of reviewing 
this material, play the game of history baseball: 
Choose two captains who in turn choose their 
teams. All of the class members should play. An umpire 
and two score keepers are app ointed and first, second, 
and third bases are located around the room. The teacher 
is the pitcher. He asks a question, and the person up 
at bat answers the question. If the question is 
answered correctly, that person goes to first base and 
advances a base each time a successive correct answer 
is given by his team. A person is out if he gives an 
incorrect answer. Three outs retire a team. When a new 
team comes up to bat, the same question is asked that 
caused the third out. Score keepers record the hits 
and runs which are called by the umpire. 
2. The class will enjoy hearing a floor talk 
on one of the following topics: 
The rise of the shoe industry in Weymouth 
The growth of the school system 
The anti slavery feeling in Weymouth 
3. Using the figures listed below, make a bar 
graph showing the population growth in Weymouth by 
decades. Have the horizontal line represent population 
in fi gures of thousand. · This line can be divided into 
six sections beginning with one thousand on the left and 
increasing as you proceed to the right. The vertical 
line can be divided into six sections also, each line 
representin8 a decade starting with the year 1790 at 
the bottom: 
Year 
1790 
1800 
1810 
1820 
1830 
1 840 
1850 
Population 
1,469 
1,803 
1,889 
2,407 
2,839 
3, 738 
5,221 
4. Up to this point, you have studied over t wo 
hundred years of Weymouth history. As a class, plan 
with your teacher to take a field trip to some of the 
important historical sites in the town. You may want 
to see some of the following: 
a. The orig inal site of landing, Hunt's Hill 
b. The Sph inx of Weymouth, House Rock 
c. The site of the "Rice Tavern, 11 famous in 
pre-Revolutionary days 
d. The birthplace of Abigail Adams 
e. "Perched Rock,'' a g lacial boulder and one 
of the phenomena of New En gland 
f. Old North Cemetery, site of the first 
church in Weymouth 
g. Old Stone Toll House, built about 1800, 
first building in United States to be con-
structed with Weymouth SBam-Face Granite 
h. Nash's Drug Store in South Weymouth, orig-
inally the Fogg Shoe Factory 
i. Jesseman's Hardware Store in South Weymouth 
was a church from 1843 to 1872. 
j. The "Town Path," an old Indian trail 
between the villages of the seventeenth 
century 
========~~~==================================================~s~~====== 
k. "The Rocks," a cemetery with four graves 
of Revolutionary soldiers 
5. Add to your biographical notebook the names 
of important Weymouth people studied about in this unit. 
6. Consult the reference by Bauer listed in the 
suggested readings, and find the picture of the old 
hand-operated fire engine, "The Conqueror." Draw a 
cartoon of this engine being rushed to a fire in Weymouth. 
7. Write an editorial demanding that the fugi-
tive slave laws be written off the town records. 
8. Pretend you have just finished riding on the 
new railroad line (eith er the Old Colony or the South 
Shore) and write a letter to a friend in Hingham about 
this experience. 
9. Pretend you are one of the conservative leaders, 
and make a speech at a to~n meeting opposing the requests 
of manufacturing companies to establish factories in 
Weymouth. Some other members of the class may act as 
selectmen and question your rea sons for this opposition. 
10. Have a class exhibition day when students 
may bring in any objects, documents, or pictures of his-
torical interest in the study of Weymouth thus far. 
Also, it is possibl~ that the teacher can arrange with 
the Town Hall or the Historical Society to borrow old 
records of Weymouth for this day. Any borrowed materi-
als should be placed in glass display cases to avoid 
h andling and damage. Perhaps some member of the Weymouth 
Historical Society or the Abigail Adams Society could be 
persuaded to g ive a brief talk on Weymouth's history from 
settlement to the Civil War. 
Suggested Thought Questions for Unit IV 
1. In what way did the situation in Weymouth 
after the War of 1812 differ from the conditions prevail-
after the Revolution? 
2. How would you describe the attitude of the 
conservative element in Weymouth towai•d new business ven-
tures? 
3. What did nearness to the geographical center 
of the town have to do with choosing a site for the town 
hall erected in 1852? vVhat were the advantages to be 
gained in building a ·to~~ hall? 
4. How do you explain the rapid growth of anti-
slavery sentiment in a small town like Weymouth? 
5. How did the coming of railroads to Weymouth 
affect other means of transportation formerly used by the 
town? 
6. Vrbat one important reason explains the rapid 
growth of the shoe industry in Weymouth after 1849? 
Explain your answer. 
7. How did Weymouth solve its problem of dis-
tributing surplus revenue? In answering this question, 
give both the immediate and the eventual solutions. 
8. Other than the shoe business, what other 
important businesses developed during this period? 
9. What indication were there that the values 
of education were being realized during the years 1820-
1860'? 
10. Explain this statement: Weymouth's progress 
toward maturity was interrupted by the Civil War. 
Suggested Test Items for Unit IV 
I. Write on the line before each statement the 
letter which represents the word or phrase which correctly 
completes the sentence. -
1. The conditions in Weymouth after the War of 1812 
-were (a) the same as in 1783, (b) worse than in 
1783, (c) different than in 1783. 
2. Business in the town after 1815 (a) continued to 
expand, (b) remained at a standstill, (c) declined 
slowly. 
3. The decade of 1830-1840 as concerned town business 
was (a) a very busy time, (b) fairly quiet, (c) very 
quiet. 
4. The problem of distributing surplus revenue con-
stituted a problem for the town of (a) major impor-
tance, (b) average importance, (c) minor importance. 
5. It is generally considered that in refusing the 
request of manufacturing companies to use Weymouth 
water privileges, the town (a) solved a problem 
of insignificant nature, (b) made a tragic mis-
take, (c) did the right thing. 
6. The opposition of the conservatives to the coming 
of railroads to Weymouth (a) delayed their appear-
ance for only a short time, (b) delayed their 
appearance for a long while, (c) made no differ-
ence at all. 
7. The shoe industry in Weymouth developed rapidly 
after 1849 because (a) more leather was available, 
(b) of the demand from California for boots and 
shoes, (c) more money was invested in this busi-
ness. 
II. The following events were important in this 
unit of Weymouth's history. Write the correct date from 
Coluran B in the appropriate blank in Column A. There are 
some extra dates in Column B, so you will not be able 
to match all of them. 
1. 
2. 
3. 
4. 
5. 
6. 
Column A 
The second official 
--------------- census of Weymouth 
The first high school 
--------------- was established 
------------
The Old Colony Railroad 
began service t h rough 
South Weymouth 
The town wrote the 
fugitive slave laws 
off its records 
F irst town hall was 
--------------- constructed 
--------------- The Weymouth I ron 
Company was created 
Colmnn B 
1837 
1850 
1860 
1830 
1840 
1854 
1845 
1852 
I 
I 
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UNIT V 
1860 - 1876 
Unit overview from Weymouth school's secondary 
American history course. "The Civil War, as previously 
stated, was a conflict between two economic systems 
and the two social systems created by them. The breach 
which arose with the struggle over Missouri's entrance 
to - the Union was widened by the struggles over the 
tariff, over states' rights and over the extension of 
slavery. The direct action of the people in Kansas on 
t h is slave issue led to a series of events which made 
the conflict 11 irrepressible. 11 The war and the events 
which followed it have left a scar on the face of our 
country which still exists. 11 
Overview of Weyraouth's history in this period. 
The years prior to the Civil War had been prosperous 
for Weymouth, and town affairs were conducted with a 
minimum of difficulty. The outbreak of the Civil War 
in 1861 changed this picture of tranquility entirely. 
-
Weymouth and the Civil War. Weymouth immediately 
responded to President Lincoln's call for volunteers 
and organized a military company later known as Company H, 
Twelfth Regiment, Massachusetts Volunteers. James L. 
Bates was chosen as captain of this company, and his 
record during the war was re garded as the most exemplary 
in the town's history. 
On April 29, 1861 a special town meeting was 
held, and five thousand dollars were voted to equip the 
newly-organized company. The pay of the volunteers was 
also established at this meeting. 
Th e town created a fund in June of the same year 
to help maintain the wives and children of the Weymouth 
soldiers. The monthly subsistence to each family was 
not to exceed fifteen dollars. On March 10, 1862 the 
fund was augmented by another appropriation of ten 
thousand dollars, and it was voted to remit the poll 
tax of the volunteers for the previous year. 
During the summer of 1862 the urgency for more 
soldiers became great, and Weymouth was persistently 
called on to send more men. To fill its quota, the 
town voted to pay a bounty of $ 150. to each person who 
volunteered before July 15. This offer p rovided the 
incentive to organize a second military company that 
was mustered into service August 12, 1862 as Company H, 
Thirty-fourth Regiment, Massachusetts Volunteers. 
Benjamin Pratt was elected as the captain and by the end 
of the war had advanced himself to the rank of briga-
dier- general. 
In all, Weymouth organized four military companies, 
three of which saw heavy combat service during the war. 
The t h ird company organized in Weymouth was mustered 
into service September 13, 1863 as Company A, Forty-
second Regiment, Massachusetts Volunteers. The fourth 
company was organized in the sunrrner of 1864 and was 
mustered in as Company G, Fourth Heavy Artillery, Massa-
chusetts Volunteers. 
Weymouth's efforts to aid the Union did not end 
with just supplying men for the army. On November 4, 
1862 it was voted to issue and sell town bonds not 
exceeding thirty thousand dollars at a rate of five per 
cent interest. On March 21, 1864 the town voted to raise 
$ 2 5,000. for state aid. 
During the last year of the war , the tovm encoun-
tered difficulties in filling its quotas of enlistees, 
but felt it was justified in complaining that its designa-
nated quotas were out of proportion to the number of 
inhabitants. The town did, however, respond to all the 
calls made on it to the best of its ability. As accurately 
as it can b e estimated, Weymouth sent 936 men to war. 
Of this number, at least ninety-eight were killed and 
' more than one hundred were wounded. The cost of the war 
in money has been almost imp ossible to compute. Nash, 
in discussing the war and Weymouth's contributions, says: 
This certainly is an honorable record and one of 
which the town may well be proud; and when the 
history of Weymouth in the Rebellion is written 
which will someday be a fact, it will be made sure 
that this town is entitled to a high place among 
the thousands that contributed cheerfully and 
liberally towards the accomplishment of this same 
noble purpose • .!/ 
Post-war activity in Weymouth. Weymouth settled 
down to the post-war years with little difficulty. Local 
affairs which had been put aside for the duration of the 
war reappeared. The most important of t h ese to be dealt 
with was the question of dividing the town. A vote was 
taken on the issue with the majority in favor of division, 
but no further action was taken on the matter until 
twelve years later. 
1/ Nash, compiler, Historical Sketch of Weymouth, 
p. 88. 
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In 1868, appropriations were made for the erection 
of a soldiers' monwnent. This memorial was erected on 
11 Burying Hill" in the old North Cemetery and bore the 
names of those who had perished in the Civil War. 
In 1867, the town's first successful newspaper, 
Weymouth Weekly Gazettd, appeared with c. G. Easterbrook 
as its first publisher. This was not the first attempt 
to start a newspaper in the town. Fifty years earlier, 
an amateur printer, Josiah White, failed in his attempt 
to report the news of the town because of a disinterested 
citizenry. The Gazette, however, is still circulated 
weekly. 
The town celebrated its two hundred fiftieth 
anniversary on July 4, 1874 by holding a public meeting 
at King Oak Hill. The principal orator at this affair 
was the Honorable Charles Francis Adams, Jr., great-
grandson of Abigail Adams, the tovm 1 s most famous citi-
zen. ~~. Adams delivered a very inspiring historical 
address on early Weymouth. The occasion was celebrated 
with a great deal of enthusiasm by citizens or this and 
other towns. 
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Suggested Readings for Unit V 
Ewer, James K., The Third Massachusetts Cavalry in the 
War for the Union (Maplewood, Massachusetts: Histori-
cal Committee of the Regimental Association, 1903), 
452 pp. 
The author makes various references to men from 
Weymouth who served with this military organization. 
Fearing, Clarence w., Weymouth Town Government (Weymouth: 
Weymouth Historical Society, 1941), pp. 33-36. 
Hunt, Edmund s., Weymouth Ways and Weymouth People 
(Boston: T. R. Marvin and Son, Printers, 1907), pp. 139 
188. 
Hurd, Duane H., editor, History of Norfolk County Massa-
chusetts (Philadelphia: J.-w. Lewis and Company, 
1884), pp. 581-584, 605-611. 
Joy, Howard H., History of Weymouth, Massachusetts, Vol. I 
(Weymouth: Weymouth Historical Society, 1923), 
pp. 346-375. 
Nash, Gilbert, compiler, Historical Sketch of the Town 
of Weymouth, Massachusetts (Boston: Alfred Mudge and 
SOn, Printers, 1885), pp. 83-91, 133-134, 214-243. 
Nason, George w., Massachusetts Minute Men of 1 61 (Boston: 
Smith and McCance Company, 1910), pp:-68-121. 
Powers, George w., The Story of the Thirty Eighth Regiment 
of . Massachusetts Volunteers (Cambridge: Dakin and 
Metcalf, 1866), 242 pp. 
'l1he author makes several references to Weymouth men 
who served with this re giment. 
Weymouth, Massachusetts, .Annual Reports of the Town of 
Weymouth, 1859-1881 {Weymouth: The Board of Selectmen). 
Weymouth, Massachusetts, Proceedings on the 250th Anni-
versary of Wey;outh (Weymouth: Weymouth Historical 
Society,-r874 , 107 pp. 
Weymouth, Massachusetts, Weymouth Weekly Gazette (Vv eymouth: 
Published as a weekly newspaper since 1867), issues 
from 18 67-1876. 
The Tufts Library in Weymouth Landing has bound 
volumes of all back issues of this newspaper. This 
reference material is not available for students' 
use but is listed here for the teach er who may wish 
to secure invaluable material for local history 
instruction. 
Suggested Activities for Unit V 
1. Pretend you have join ed the first military 
company organized in Weymouth. Write a letter to your 
parents in New Hampshire telling them about this company. 
Be sure to inform them of the amount of your monthly 
pay, the size of the company, the captain's name, and 
how much money your wife and child will receive from the 
town each month while you are in service. Gilbert Nash's 
book will be very helpful in doing t h is activity. 
2. Draw a cartoon of how the first military 
comp a ny might have look ed ma rch ing from the tovm to join 
its re giment. 
3. After consulting your American history tex t-
book , p retend you are a Weymouth soldier and write a 
letter home describing the Battle of Bull Run. 
4. Pretend you are a member of the recruiting 
committee, and write an appeal for more men and money 
to help fill the town's quota in 1862. 
5. Look up and read the story of the first soldier 
in Richmond. Perhaps the class would enjoy hearing you 
tell it. Consult Joy's Historz of Weymouth, Vol. I, p.374. 
6. Pretend you are t h e c h airman of the recruit-
ing committee and write a letter of protest to the criti-
cism of the State that Weymouth was not filling its 
quotas. In your letter, cite the reasons you believe that 
the criticism was unjust. 
7. Add the names of important Weymouth people 
studied about in this unit to your biographical notebook. 
8. Pretend you are a reporter on the Weymouth 
Weekly Gazette and write an article about the dedica-
tion of the Soldiers Monument in 1868. 
9. Perhaps the girls in the class would enjoy 
making model Civil War uniforms and clothing dolls with 
them. They could bring them in and exhibit them in the 
classroom. 
10. Prepare and g ive a short oral report in the 
first person on one of the follo~ing people: 
c. G. Easterbrook 
Charles Francis Adams, Jr. 
James L. Bates 
Jerry Quinn 
ll. Read Nash's book and rewrite, in your own 
words, his beliefs concerning Weymouth's contributions 
to the war. 
Suggested Thought Questions for Unit V 
l. From your reading of this unit, what do you 
think was Weymouth's reaction to a war with the South? 
2. Explain this statement: Weymouth responded 
to every call made upon it for aid, but not always in the 
fullest measure .. 
3. Weymouth sent many of its men to fight for 
the Union. How else did Weymouth contribute to the 
Union's cause? Be specific. 
4. What is meant by npaying bounties to enlistees?" 
5. Compare the post-war conditions in Weymouth 
after the Civil War with those following the Revolution. 
6. In what manner did the town show appreciation 
of what its soldiers did in the War? 
• 
7. What main reason was attributed to the success 
of the Weymouth Gazette when other attempts at publish-
ing a newspaper in the town failed? 
8. Other than the impressive s p eech he made at 
the celeb ration of Weymouth's two hundred fiftieth anni-
versary, why was it considered that Charles Francis Adams 
a dded more historical reality to . this affair? 
9. Explain the costs of the Civil War to the 
town from two different viewpoints. 
Suggested Test Items for Unit V 
I. After e a ch of the following statements are 
three suggested reasons. Read them carefully. Select 
the best reason and write its letter in the blank s pace. 
1. In 18 62 t h e town voted to p ay a bounty to each 
enlistee signed by July 25 of that year. 
a. The town had to dis p ose of surplus money. 
b. The men were mak ing more money by stay ing 
at home. 
c. The town was finding it difficult to fill 
its quotas. 
2. During the war, Weymouth sold town bonds. 
a. The town was raising money for state aid. 
b. The. town government was competing with the 
banks. 
c. New town buildings were being constructed. 
3. The 'Weymouth Gazette succeeded in becoming the 
town's newspaper. 
a. It was the only one ever published in 
Weymouth. 
b. The p a p er aimed to please its readers by 
reporting matters of loc a l interest. 
I . 
c. The publisher refused to let other news-
papers be printed in the town. 
4. VVeymouth held a public outdoor meeting at King 
--- Oak Hill in 1874. 
a. The town celebrated its two .hundred fiftieth 
anniversary. 
b. Outdoor meetings were popular in the 1870's. 
c. Meetings were being ·held to protest against 
slavery. 
5. In two hundred fifty years, Weymouth had changed 
greatly. 
a. All towns change in two hundred fifty years . 
b. The town was located near Boston. 
c. Weymouth had developed from a pioneer colony 
to a prosperous nineteenth-century town. 
II. The following sentences describe important 
happenings in Weymouth during the years 1860-1876. 
Identify them and write your answers in the space provided. 
1. A body of men was organized in response 
t o the president's call for assistance in 1861. 
2. A sum of money was paid to those who 
enlisted in the army. 
· 3. This is one means by which Weymouth 
raised money to contribute to state aid. 
4. There was a group of men whose job 
it was to enljst men for military service. 
5. This was the same issue that had 
bothered the tovm officials before t h e war and appeared 
again in 1866. 
6 . This was a memorial erected in 1868 
to honor those who died in the Civil War. 
7. This was the first successful news-
paper in Weymouth. 
8. This was the reason for a big cele-
bration at Weymouth in 1874. 
9. This person was a famous citizen of 
early ·Weymouth whose great-grandson spoke at the 
celebration in 1874. 
10. This is the aid, other than men, sent 
by Weymouth during the war. 
UNIT VI 
1876 - 1900 
Unit overview :from Weymouth school's secondary 
American history course. 11 Many problems confronted 
our g overnment at the close of the Civil War. Our 
legislators were too busy with the problems of 'Recon-
struction' to realize that great economic changes were 
tak ing place and that these changes required some regu-
lation. Businesses began to acquire vast holdings and 
with this additional economic power began to sweep com-
petition aside, ruthlessly in most cases. They were 
able to do t h is through lobbies maintained at the state 
capitals and at the national capital, and these pressure 
groups began to wield a gre a t amount of' political inf'lu-
ence. Two segments of our population arose simultane-
ously to protest against this a ggrandisement of power. 
They were the laboring class which condemned the exploita-
tion of labor by business and the West which condemned 
its political and economic isolation. As a result of 
their protest many changes resulted in state and federal 
laws.n 
Overview of Weymouth's history in this period. 
The reconstruction measures of the federal government 
had little effect on the town in the years following the 
Civil War. As mentioned before, Weymouth concerned 
itself mainly with matters of internal growth. 
An issue that had plagued town meetings for almost 
a century was finally settled in 1879. Acting on the 
report of a committee, it was decided by town officials 
that it was inexpedient to divide the town. 
Other matters of town business. Until 187'7 the 
---
efforts to provide fire protection were haphazard. Defi-
nite steps were taken in that year to organize a fire 
department. Beginning in March of 1877, a comraittee of 
representatives from the three town wards was appointed 
to organize the department. The report submitted by 
this committee prompted the purchase of three additional 
eng ines, two hook-and-ladder trucks, and fifteen hundred 
feet of hose. This report also motivated the town to 
build three engine houses and construct five water 
reservoirs. By 1883 additional apparatus had increased 
the effectiveness of the department, and Weymouth was 
at last be ginning to provide good fire protection for 
its citizens. 
The growth of the fire department lent additional 
support to another vital issue in town politics. The 
citizens of Weymouth had been demanding the use of 
Weymouth Great Pond for the town water supply, and now 
it was claimed that this was a necessity if the fire 
dep artment was to provide effective protection. In 1883 
this measure was passed, largely through the efforts 
of Josiah Reed; and the installa tion of a town water 
system was started. 
The growth of the Weymouth Police Department 
closely paralleled the development of the town's fire 
department. The need of more police protection became 
apparent as the tovvn grew in size and travel from neigh-
boring towns increased. The force expanded from one 
con stable in 1878 to seventeen _constables by 1890. 
The Weymouth Historical S ociety was organized in 
1879 for the purpose of recording the town's history. 
Its first president was Elias Richards who is cre dited 
for laying the foundation of the Society's lasting sue-
cess. 
Much of the material contained in this thesis 
was found in the publications of t h is organization, and 
the writer is indebted to its present members for invalu-
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able assistance in locating materials. 
Libraries also made t heir appearance in Weymouth 
during these years. The first truly free public library 
in the town came about with the dedication of the Tufts 
Library in 1880 which was dedicated to the lasting 
memory of Doctor Cotton Tufts. This library is located 
in Washington Square, Weymouth Landing, and was estab-
lish ed by a fund left in the will of Quincy Tufts and 
his sister, Miss Susan Tufts, grandchildren of Doctor 
Tufts. The fund consisted, in part, of t wo building s 
in wh ich to house the library. The money from the fund 
was used to purchase books, hire a librarian, and to 
prepare the building for the public. The Tufts Library 
opened its doors to the public on January 1, 1880 and 
has been a leading public institution ever since. Branches 
of the main library have been established in all the 
other sections of the to~vn. 
The Fogg Library was established at South Weymouth 
in 1897 with a generous bequest of fifty t h ousand dollars 
in the will of Joh n s. Fogg . This library has ~aitbSully 
served t h e citizens of South Weymouth since that time 
and is a fitting memorial to the name of its originator. 
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By the first of the twentieth century, churches 
of both the Protestant and the Catholic faiths were well 
established in all sections of the town. Their develop-
ment had kept pace with the growth of town and satisfied 
the religious needs of the people from the earliest times. 
The Jewish faith has never been represented by an edi-
fice in the town, and even today citizens of that faith 
must travel to adjacent towns to attend religious ser-
vices. 
The growth of the school system also continued 
during these years. New schools added to the system 
were the Franklin School on Broad Street, East Weymouth, 
in 1878; the Hunt School at Weymouth Landing in 1882; 
the Washington School in Commercial Square, East Weymouth, 
in 1883; tha Jefferson School on Middle Street, East 
Weymouth, in 1889; and the new Weymouth High School on 
Middle Street, East Weymouth, in 1898. Another indica-
tion of the development of public schools is seen in 
the fact that the costs of maintaining the system increased 
from twenty thousand dollars in 1870 to $ 26,000. in 1890. 
The industries of Weymouth also continued to 
increase in number during the years 1876-1900. In 1872, 
the Bradley Fertilizer Company was formed and be gan opera-
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tions in North Weymouth. By 1890, this company had 
erected thirty buildings and had built wharves with 
landings. The Bay S tate Hammock Company was organized 
in 18 7 6 and by 1885 was producing rifty thousand ham-
mocks a year. The Howe and French Company purchased the 
old Tirrell Mill in 1895 and has manuractured paints 
and ch emicals at that location up to the present time. 
Financial institutions also were e xpanding their 
services, and in 18 72 the Weymouth and Braintree Insti-
tution ror Savings, incorp orated in 1833, had its n ame 
changed to the Weymouth Savings Bank. The East Weymouth 
Saving s Bank , incorporated in 1872, rep orted its assets 
in 1883 as amounting to $ 395,176.20. 
Weymouth and the Spanish-American War. This con-
rlict with Spain had very little errect on the town or 
Weymouth. The war was s h ort-lived and, ror the most 
part, was fought by the Navy and the Regular Army. Wey-
mouth sent approximately t wenty-nine men to serve in 
the Army. Nineteen or this number were assigned to the 
Firth Massach usetts Re giment of Infantry wh ich was mus-
tered into service June 25, 1898. The work of compiling 
the record or naval e n listments rrom Weymouth has never 
been done, and the number or tovmsmen that served in 
this branch or service during the Spanish-American War 
is unknovm. As near as it can be ascertained, there 
were no fatalities from Weymouth. 
Suggested Readings ror Unit VI 
Cook, Louis A., editor, History or Norrolk County Massa-
chusetts 1622-1918, Vol. I (New York: The S. J. 
Clarke Publishing Company, 1918), pp. 296-7. 
Hunt, Edmunds., Weymouth Ways and Weymouth People 
(Boston: T. R. Marvin and Son, Printers, 1907), 
pp. 189-202. 
Hurd, Duane H., editor, History or Norfolk County Massa-
chusetts (Philadelphia: J. w. Lewis and Company, 
1884), pp. 584-604, 612-621. 
Joy , Howard H., Hist_ory or Weymouth, Massachusetts, Vol. I 
(Weymouth: Weymouth Historical Society, 1923), pp. 213-
285, 302-307, 413-419. 
, History of Weymouth, Massachusetts, Vol. II 
----~(=w-eymouth: Weymouth Historical Society, 1923), pp. 654-
658. 
Nash, Gilbert, compiler, Historical Sketch of the Town 
of Weymouth, Massachusetts (Boston: Alfred Mudge and 
Son, Printers, 1885), pp. 91-124, 134-6. 
Torrey, Bates, The Shoe Industry or Weymouth ( We~nouth: 
Weymouth Historical Society, 1933), pp. 99-124. 
Weymouth, Massachusetts, Annual Reports or the Town of 
Weymouth, 1882-1898 (Weymouth: The Board or Selectmen). 
Weymouth, Massachusetts, Weymcmth Weekly Gazette (Weymouth: 
Published as a weekly newspaper since 1867), issues 
rrom 1876-1900. 
Suggested Activities for Unit VI 
1. Pretend you are a student in 1880 and write 
a theme entitled "Our New Fire Department. 11 
2. Add to your biographical notebook the names 
of important Weymouth people studied about in this unit. 
3. Pretend you are Josiah Reed and deliver an 
address to -a town meeting on the values of using Weymouth 
Great Pond as the source of the town's water supply. 
Perhaps a visit to the pumping station would give you 
additional information for your address. 
4. Listed below are some figures on town expenses 
for the years 1820-1880. Show the increase in expendi-
tures by decades by making a line graph. The horizontal 
line can be broken into six sections to depict the decades, 
and the vertical line can show the costs per decade. 
ing: 
Years 
1820 - 1830 
1830 - 1840 
1840 - 1850 
1850 - 1860 
1860 - 1870 
1870 - 1880 
Expenses 
~~ 1,400. 
2,500. 
4,500. 
7,500. 
15,000. 
25,000. 
5. Draw a cartoon illustra ting one of the follow-
The agitation caused by want of Great Pond 
as a town reservoir 
The dedication of the Tufts Library in 1880 
The construction of a new school during these 
years 
6. Appoint a group of students to dramatize a 
founders' committee meeting of the Weymouth Historical 
Society in 1879. These students can pretend that they 
are drafting a charter outlining the purposes and plans 
of the organization. 
7. Write an editorial d a ted 18 78 demanding 
more police protection for the town. Give specific 
reasons as to why you think this additional protection 
is needed. 
8. Pretend you are a businessman of Weymouth in 
1890 speaking before a meeting of other businessmen. 
Outline the development of bus i ness in the town from 
1879-1890. 
9. Consult your American history tex tbook and 
find a picture of a soldier of the Spanish-American War. 
Draw a picture or a returning Weymouth soldier clothed 
in a similar uniform. 
10. Visit the local Spanish-American veterans' 
organization and talk to a Weyraouth veteran of that war. 
The class mi ght be interested in hearing you tell about 
his experiences as a soldier. 
Suggested Thought Questions for Unit VI 
1. What prompted t h e coramittee appointed in 
1878 to advise a gainst dividing the town? 
2. What factors motivated the town to organize 
a f ire department in the 1 870's? 
3. What were the purposes of organlZlng a his-
torica l society in the town? Be specific. 
4. Why was Weymouth Great Pond deemed a good 
source for t h e town's water supply? 
5. V~at indications were t h ere t h at Weymouth's 
educational system was expanding to meet t h e educational 
ne e ds of its youth? 
6. Two libraries a ppeared in Weymouth during 
the years 1876-19 00. How was the money procured to 
establish these institutions? Be specific. 
7. Compare the contributions of the town to the 
Civil War with those made du ring the Spanish-American War. 
Note the differences and explain them. 
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Suggested Test Items ror Unit VI 
I. Write on the line berore each statement the 
letter representing the word or phrase which correctly 
completes the sentence. 
1. The question or dividing the town was rinally 
settled in 1879 by (a) deciding to divide the 
town, (b) deciding it was inexpedient to divide 
the town, (c) putting the matter orr until another 
time. 
2. During the years 1877-1900 the Weymouth Fire 
Department was (a) erfectively organized, (b) allowe , 
to become inerfective, (c) poorly managed. 
3. The issue of using Weymouth Great Pond as a source 
of the town's water supply was (a) soon for gotten, 
(b) unwise, (c) acted upon and a waterworks was 
constructed. 
4. The 'vVeymouth Historical Society was organized in 
18 79 to (a) act as a social club ror tovm his-
torians, (b) hold classes on Weymouth history, 
(c) record the history of the tovm. 
5. The money used to establish two libraries in 
- Weymouth was (a) bequested in the wills of Weymouth 
citizens, (b) raised by holding a lottery, 
(c) donated by the federal government. 
6. The development or the Weymouth Police Department 
(a) was similar to that of the fire department, 
(b) was just the opposite or the fire department, 
(c) was slow. 
7. By 1900, Weymouth had (a) only one church, 
(b) only Protestant churches, (b) both Catholic 
and Protestant churches. 
8. Business in Weymouth during the years 1876-1900 
--- (a) remained stationary, (b) continued to grow, 
(c) gradually declined. 
9. Weymouth's contributions to the Spanish-American 
-- War were (a) greater thari in the Civil War, (b) the 
same as in the Civil War, (c) less than in the 
Civil War. 
• 
UNIT VII 
1900 - 1912 
Unit overview from Weymouth school's secondary 
American history course. 11 As the twentieth century 
approached it was inevitable that the policy of isola-
tion inherent in the Monroe Doctrine was undergoing 
serious revision, if not in our political relations at 
least in our economic relations with other nations. 
Vast fortunes had been accumulated in the United States. 
Financiers with an abundance of capital were seek ing to 
invest their money outside of the United States in the 
hop e of greater returns. Naturally they turned to the 
Caribbean reg ion and to Central and South America. Pro-
tection of its citizens' inve stments began to play an 
important part in our international relations. The 
truth of this statement may be seen in the next impor-
tant episode of United States History. 
Great political, social, and economic changes took 
place in America. Dynamic leaders like Theodore Roosevelt 
made their appearances and typified the change in politi-
cal philosophy which was spreading over the country. 11 
Overview of Weymouth's history in this period. 
These twelve years constitute another episode in the 
story of Weymouth's rapid development. By 1900, the 
town had become predominantly Republican in its politi-
cal beliefs. The philosophy of this party was intro-
duced by various Republican organizations formed about 
1860. The townspeople quickly accepted this party and 
have voted the Republican ticket in every state and 
national election since that time. The Democrat 
minority in the town has been slowly gaining in the 
past t wenty years. 
Other matters of town business. Population con-
tinued to grow during these years, and an increase of 
1,551 over the year 1900 was recorded in 19,10. With 
this continued growth of population, the town made an 
even more concerted effort to coordinate its facilities 
into a more orderly system of government after 1900. 
The department being most completely organized was the 
police force. The manner of policing the town until 
1900 had been haphazard. In 1902 the first chief was 
appointed, and he be gan to formulate a more effective 
force. 
Another event which hastened the development of 
this department was the placing of it under civil ser-
vice jurisdiction in 1912. Since that time, all appli-
cations for positions and the method of promotion have 
been subject to the ruling s of the State Civil Service 
Board. Also, in 1912, a new station house was built on 
Pleasant Street, East Weymouth, and has served as police 
headquarters since that time. 
The Weymouth Fire Department also underwent more 
improvements after 1900, culminating with the motoriz-
ing of the department in 1913. The pride Weymouth felt 
for its fire apparatus is evident by the number of con-
tests it entered. A piece of equipment named 11 Defender,u 
purchased by the town in 1900, paid for itself during 
the next two years, winning ;$ 665. in 1902 alone. This 
eng ine had the distinction of winning the World's Cham-
pionship at the Weymouth Fair on September 18, 1903 by 
s h ooting a stream of water 285 feet 6 inches for a cash 
prize of three hundred dollars. 
The water system introduced in 1883 was also 
vastly improved during t h ese years. Previous to 19 03, 
Great Pond had been the scene of much recreational 
activity such as boating , fishing and h~mting, 
ll_lD 
Realizing the danger of these activities to the 
purity of the water, the State Board of Health passed 
certain rules and re gulations for the protection of the 
town's water supply. One of the most important of these 
prohibited boating , fishing and ice cutting on the pond 
except by special permission from the Board of Water 
Cormnissioners. These special permits were issued freely 
until 1911. Two factions arose about 1908: one wanting 
more prohibition, the other wanting less. To settle 
this a g itation, the Water Commissioners in 1911 finally 
passed a re gulation forbidding any boating, fishing or 
s wimming at Great Pond and have refused to issue per-
mits since that time. 
By 1912, approximately sixty different lodges 
and societies had been formed in Weymouth. These organi-
zations had been formed for various purposes and 
endeavored to p romote different types of activities: 
reli gious, social, recreational, charitable, political, 
historical, commercial, and town improvement. Those 
mentioned here only describe the major activities 
urged by the organizations. For a more detailed descrip-
1/ 
tion, the reader should consult Joy.-
y 
Joy, History of Weymouth, Massachusetts, II, 
pp. 666- 781. 
One of the most import ant public institutions 
constructed during t h ese years was the Davis Bates Clapp 
Memorial Association. This building , located on Middle 
Street, East Weymouth, was erected in 1903 as.a memorial 
to Davis Bates Clapp by his parents, Mr. and Mrs. Edwin 
Clapp who were the owners of the Clapp Sh oe Factory. 
The purpose of erecting such a memorial was to provide 
the boys and men of Weymouth with recreational facilities 
centered mainly around athletics and social relaxation. 
This building houses facilities for basketball, bowling, 
ping pong , pool, wrestling and boxing, body building, 
track, reading , dancirig, photography, chess and checkers. 
There is also a six-acre athletic field where the more 
strenuous outdoor sports are played. Since its estab-
lishment, the Clapp Memorial has exp anded its facilities 
until at the present time the girls and women of Weymouth 
are allowed to hold activities t h ere. This institution 
fills a unique place in t he community and has done 
remarkable work in combatting juvenile delinquency in 
the town. The cost of joining the organization is kept 
within the reach of all because of a generous endowment 
left to it by the Clapp family. Joy, in discussing the 
noble purposes of the Clapp Memorial, quotes an excerpt 
ll2 
from Edwin Clapp's letter to the first Board of Trustees: 
We believe that the administration should be 
and should continue absolutely independent of any 
sectarian or denominational influence. Its pur-
poses are as broad as human life and we desire to 
see its work so administered.2/ 
Keeping pace with other aspects of town develop-
ment, the school system added the following schools: 
Shaw School on Main Street, South Weymouth, in 1900; 
Athens School, North Weymouth, in 1901; Pratt School, 
South Weymouth, in 1906; and the James Humphrey School 
on Lake Street, East Weymouth, in 1907. However, school 
attendance fell off for a few years and slow growth 
ensued until after World War I when school population 
began to increase rapidly. 
Although there are no records of new business 
ventures starting during these years, it is evident 
that commerce in the town did expand. Certain loca-
tions such as Bicknell Square, Columbian Square, 
Jackson Square, and Weymouth Landing had by 1912 become 
the established shopping centers for t h eir respective 
sections of town. 
This period of peace and comfortable living 
which had lasted from 1865 was soon to be interrupted 
2/ 
- Joy, Ibid., p. 773. 
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by the worst world conflict in history beginning for the 
tovm of Weymouth and the United States in 1917. 
Suggested Readings for Unit VII 
Davis, Arthur w., uMotorizing the Fire Department of 
Weymouth Massachusetts," American City, 34:300-302, 
October 1915. 
Hart, Albert B., Commonwealth History of Massachusetts, 
Vol. V (New York: States History Company, 1930), p. 586. 
Hunt, Edmunds., Weymouth Ways and Weymouth People 
(Boston: T. R. Marvin and Son, Printers, 1907), pp. 203-
295. 
Joy, Howard H., History of Weyraouth, Massachusetts, Vol. I 
(Weymouth: We ymouth Historical Society, 1923), pp. 302-
303, 307-317. 
, History of Weymouth, Massachusetts, Vol. II 
----~(~w-eymouth: Weymouth Historical Society, 1923), pp. 658-
781. 
Weymouth, Mas~achusetts, Annual Reports of the Tovm of 
VV' eymouth, 1900-19:12 (Weymouth: The Board of Selectmen). 
Weymouth, Massachusetts, Weymouth Weekly Gazette (Weymouth: 
Published as a weekly newspaper since 1867), issues 
from 1900-1912~ 
Suggested Activities for Unit VII 
1. After consulting your American history text-
book, pretend you are explaining the Republican Party 
platform of 1900 to a party club in Weymouth. 
2. 
as to the 
system of 
hearing a 
Visit the Weymouth Police Department and inquire 
requirements for becoming an officer and the 
promotion used. Perhaps the class would enjoy 
short talk on this matter. 
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3. Write an editorial commenting on the decision 
to close Great Pond to boating and fishing. 
4. Draw a cartoon of the 11 Defender 11 competing in 
a contest of water-spray distance. The various fire 
houses in Weymouth have pictures of this old eng ine. Only 
a few students should do this activity to guard a gainst 
too many visitors to the fire department. 
5. Read about the history of scouting in Weymouth 
in Joy, Vol~me II. A few of the students could dramatize 
the growth of this organization, and possibly one or two 
boy scouts could give a report on their activities in 
scouting today. A knot-tying exhib ition and a d isplay of 
scout handicraft could add color to the program. 
6. A student who is a member of the Clapp Memorial 
can g ive a short talk on his experiences of a day at 
the gymnasium. He should outline a day's program in both 
the winter and the summer to g ive a picture of the activi-
ties in both seasons. 
7. Perhaps you would enjoy making a list of the 
thing s in Weymouth that you think make your life more 
pleasant than that of a boy of the early 1900's. 
8. Perhaps some of your relatives were students 
during the years 1900-1912 and can remember some of the 
events you have studied about in this unit. If so, the 
class mi ght enjoy hearing you tell about their experiences. 
9 . Draw a sketch of Columbian Square as it is 
today and compare it with the sketches done in 1875 and 
19 02 as shown in Bauer, page two. 
Suggested Thought ~ uestions for Unit VII 
1. lJVhat £'actors p rompted the reorganization of the 
Weymouth Police Department in 1902? 
2. After reading the article by Davis, what £'actors 
hastened the motorizing of the Weymouth Fire Department? 
Do you think Ward Three was treated unjustly? Why? 
1 5 
3. Do you think the action of the Water Commis-
sioners in 1911 was wise? Explain your answer. 
4. Compare the years preceding the Civil War with 
the years 1900-1912 • . Are there any major differences or 
similarities? 
5. What prompted the organization of so many 
lodges and societies in Weymouth by 1900? 
6. Vvhy did school attendance fall off in Weymouth 
during these years? 
7. With what political party has Weymouth's politi-
cal views coincided? How long has that been the case? 
Explain why that party has been in the majority for so 
many years. 
Inasmuch as this unit contained little information 
of real historical value, the suggested test items have 
been omitted. 
UNIT VIII 
1912 - 1923 
Unit overview :from Weymouth school's secondary 
A·Ilierican history course. "Taft's reactionary program 
split the Republican party and paved the way :for Wilson's 
election. Wilson's program was both daring and new. 
A dovmward revision o:f the tari:f:f, the regulation of 
the currency, and the re gulation of business were 
changes which he was instrumental in causing to be intro-
duced. His :far-reaching national and international poli-
cies predominated the political scene before, during, 
and after World War I. His successes and his failures 
have left their impact on the pages of United States 
history. 11 
Overview of Weymouth's history in this period. 
By 1920 Weymouth had more than the averag e number of 
physicians usually necessary to care for the towns-
people. The growth of the medical profession in the 
town had be gun early, and Weymouth can claim priority 
to having a physician before any other town in New Eng-
land, except Plymouth. The Weston company brought their 
ovvn doctor with them in 1622, W~. Salisbury. Un:fortunatel , 
the record of this doctor's s u ccess in the wilderness 
h a s never been recorded. In 1922, a hospital was con-
structed on Main Street in South Weymouth. Since that 
time, the hos p ital has gre a tly exp anded. It is now 
named the South Shore Hospital Incorporated and is one 
of the most modern institut ions of healing in this part 
of Massachusetts. 
The town-owned water system introduced in 1880 
h a d, by 1923, p roved to be a successful e xperiment in 
operating a public utility. The rates were much lower 
than those charg ed by private comp anies in this area, 
and the fact t hat the fire department used water free 
of char ge can be cons i dered p ro f itable. The pumping 
station erected at Great Pond had also be en modernized 
to furth er p rotect the townsp eople again st any injurious 
impurities in the water supply. 
Weymouth and World War !• As early as 1915, it 
was evident t hat the United States would enter the cata-
strophic world conflict then going on. Weymouth men, 
impatient with this country' s delay in entering the war, 
joined the Canadian services. When the United State 
did enter the war, Weymouth sent as draftees and enlistees 
about seven hundred fifty men. This must be re garded 
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as a minimum number of the Weymouth men who served in the 
first world war. The casualties from Weymouth have never 
been accurately determined, and by 1923 only twenty-three 
fatalaties were known. This number must also be con-
sidered as the barest minimum of Weymouth men killed. 
The war years were busy years for Weymouth with 
the drafting of men, Red Cross activities, and the sale 
of Liberty Bonds. The influenza epidemic a lso hit Wey-
mouth, but the toll of lives taken wa s never recorded. 
Ralph Talbot of South We ymouth was awarded the 
Congressional Medal of Honor, but unfortunately this 
award was made posthumously. He died in action on 
October 25, 1918 while serving with the Marine Air Corps 
in France. His military record was brilliant and a credit 
to the town. The beautiful outdoor auditorium at Wey-
mouth High School was dedicated to this hero and named 
the Ralph Talbot Amphitheater. 
The town expressed its appreciation to the We~nouth 
soldiers of World 1JVar I by holding a " Welcome Home Day" 
on August 9, 1919. This affair began with a dress parade 
of the returned veterans through the town to Clapp Memor-
ial Field where they passed in review before their mothers. 
The remainder of the program consisted of two baseball 
11 q 
games, a banquet, a speech by Bradford Hawes (chairman 
of the town selectmen), and an evening of dancing and 
fireworks. On Sunday, September 28, 1919 a memorial 
service was held at the Clapp :Memorial grounds to honor 
those who died in the · war. 
The American Le gion organized its first post in 
Weymouth on June 27, 1919 as Weymouth Post 29. The first 
officers of the organization were William A. Connell, 
c ·ommander; C. Parker Whittle, vice commander; Pasquale 
Santacroce, adjutant; Norman A. V~alker, finance officer; 
Charles w. Burton, historian; and William R. Duffy, 
chaplain. In 1920 the size of the post had grown to 464 
members and had its o'vn military band. 
South Weymouth was struck by a freak tornado on 
August 31, 1920 which caused considerable property damage, 
but took no li~es. The losses from property damages were 
heavy, and on September 18 a field day was held under the 
auspices of the tmvn's many organizations and ~~ 6,105.66 
was raised for relief. 
Weymouth celebrates its three hundredth anniversary. 
A special town meeting was held in June 1921, and it was 
voted to celebrate the town's three hundredth anniversary. 
A committee on arrangements was app ointed and appropriated 
one thousand dollars to begin its work. The coramittee 
met regularly until March 1923 when it abandoned its 
efforts because of differing opinions. Meanwhile, the 
Weymouth Historical Society, fearing that tercentenary 
celebration would be forgotten, held a small celebration 
of its own on August 19, 1922. The Society dedicated 
two tablets: one on the birthplace of Abigail Adams 
and the other on the Bicb1ell House, the oldest build-
ing in Weymouth. The afternoon program consisted of 
brief memorial speeches by Howard Joy, Reverend William 
Hyde, and the Honorable Joseph Belcher of Randolph. 
Evidently this small attempt to pay respect to 
Weymouth's history renewed the enthusiasm of the town 
to hold a big tercentenary celebration. In the spring 
of 1 923, the co~~ittee on arrangements was reorganized, 
and plans were made for a colorful celebration. This 
affair was held on June 16, 1923 and was hi~~lighted by 
the presence of Chief Justice and Mrs. W_illiam Howard 
Taft at the dedication of a boulder on Great Hill com-
memorating the fi ght between Miles Standish and the 
Indians in 1623. This celebration also consisted of a 
mammoth parade throughout Weymouth to Clapp Memorial Field 
where the rest of the program was held. The tercentenary 
commemoration was a magnificent spectacle and caused 
I ?.1 
favorable comment for many miles around. Weymouth's 
enthusiasm was echoed in the sixteen- gun salute given 
Governor Cox when he entered the town and the t wenty-gun 
salute tendered Chief Justice Taft. 
Weymouth in 1923 was three hundred years old and 
contained a history surpassed by few other New Eng land 
towns. It was the second permanent colony in New England 
and the third permanent one in the nation. The men of 
Weymouth had fought in the War for Independence and h a d 
enga g ed in successive wars to maintain freedom and the 
nation. The townspeople had carved out of the wilderness 
a .fairly prosperous town and made it a leader in the 
shoe industry. Truly, then, the citizen of Weymouth can 
ma k e known his place of origin with a pride supported 
by over three hundred year s of significant history. 
Suggested Readings for Unit VIII 
Cook, Louis A., editor, History of Norfolk County Massa-
chusetts, 1622-1918, Vol. I TNew York: The S. J. Clarke 
Publishing Comp any, 1918), pp. 297-300. 
Hauslee, W. M., Sold iers of the Great War, Vol. II 
( Was h ing ton D. C.: Soldier 1s Rec or d Publishing Associ-
ation, 1920), pp. 9-39. 
These p a ges contain the names of several Weymouth men 
wh o served in World War I. 
' ·l 
Joy, Howard H., History of Weymouth, Massachusetts, Vol. I 
_ (Weymouth: Weymouth Historical Society, 1 923 ), pp. 317-
319, 377-399. 
, Hist ory of Weymouth, Massachusetts, Vol. II 
---r(-.:vv-eymouth: Weymouth His tori cal Society, 1923), pp . 614-
643, 782-907. 
Putnam, Eben, Massachusetts in the World War (Boston: The 
Commonwealth of Massachusetts, 1931).---
Various references are made to Weymouth men who 
served in World War I. 
, The Gold Star Record of Massachusetts (Boston: 
---,T~h-e- COiiliiionweal th of Massachusetts , 1931). 
A few references are made to Weymouth men killed 
during World War I. 
United States Navy Department, Officers and Enlisted Men 
of the United States Naval Service Who Died During the 
WOr~War (Washington D. C.: Government Printing Office, 
1920). 
A few Weymouth men are referred to in this book. 
Weymouth, Massachusetts, Annual Reports of the Town of 
Weymouth, 1912-1923 (Weymouth: The Board of Selectmen). 
Weymouth, . Massachusetts, Weymouth Vveekly Gazette (YJ eymouth: 
Published as a weekly newspaper sine~ 1867), issues 
for 1 912-1923. 
Suggested Activities for Unit VIII 
1. Add to your biographical notebook the names 
of important Weymouth people studied about in this unit. 
2. Draw a cartoon illustrating one of the following: 
One of the " Welcome Home Day" activities 
The dedication of the boulder on Great Hill 
Property damage resulting from the 1920 tornado 
-
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3. Visit the local American Le g ion Post and talk 
to a World War I member of the organization. Perhaps the 
class would enjoy hearing you talk about this interview 
and the information you gained about the American Le g ion. 
4. Read about Ralph Talbot and write a short bio-
graphical s ke tch on his life. Be sure to tell why he won 
the Congressional Medal of Honor. Putnam's, The Gold 
Star Record of Massachusetts will be h elpful in doing this 
activity. 
5. After consulting your textbook on American 
history, p retend you are a l!Veymouth soldier of World War I 
in France and write a letter home describing the battle 
of Chateau Thierry. 
6. Look at the picture of Mrs. Taft unveiling the 
monument on Great Hill in North V!/eymouth in Joy, Volume II, 
page 785. Write a short article describing the change s 
in women's clothing since 1923. 
7. You have studied three hundred years of Wey-
mouth's history thus far. Write a t h eme on which period 
in the town's history, other than the present, you would 
have preferre.d to live in. 
8. As a class, plan with your teacher to go to 
Great Hill and re-enact the dedication of the boulder in 
1923. Careful planning must be done and rehearsals held 
to make this· drama as authentic as possible. Volume II 
of Joy's books will be helpful in preparing for this 
activity. 
9. Read Bauer's Pageant Complementary to the 
Massachusetts Bay Tercentenary. Perhaps some members of 
the class would enjoy dramatizing a few of the scenes. 
Suggested Thought Questions for Unit VIII 
1. Explain the reason why Weymouth claims distinc-
tion to the growth.of the medical profession in New England? 
2. What indications were t he re by 1923 that the 
Weymouth Water Vif orks had proven a successful experiment'? 
) 
3. A Weymouth man impatient to go to war in 1915 
h a d t wo alternatives. What were they and explain each • 
. 4. Wnat is meant by receiving a citation posthu-
mously? 
5. How did the town show i t s a ppreciation to the 
returning veterans? 
6. What new meth od of securing men for armed 
service was used during this war? 
7. What natural phenomena happened in South Wey-
mouth in 1920? Explain its effect and consequences. 
8. Vvhat is meant by a tercentenary? 
Suggested Test Items for Unit VIII 
I. Complete the following sentences by placing 
the correct word or phrase in t h e space provided. 
1. had by 1923 proved to be a very suc-
cessful experiment in operating a public utility. 
2. is credited with being the first doc-
tor in Weymouth, having l anded in 1622 with Richard 
Green. 
3. enlisted We ymouth men who were impatient 
with the delay of the United States in entering Vv orld 
Wa r I. 
4. was a means of the townspeop le s h owing 
their gr a titude to the citizens who f ought in the war. 
5. 
June 27, 1919. 
organized Post 79 in Weymouth on 
6. struck South We ymouth on August 31, 
1920 causing considerable p roperty damage. 
7.- was held on June 16, 1923. 
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8. was the principal orator at the dedi-
catlon exerclses on Great Hill. 
9 . was t he site of most of the activities 
during the celebration. 
10. was posthumously awarded the Congres-
sional Medal of Honor. 
1 -
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